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Rosetta Primary School’s Values & Skills

The school’s five values that we will be focusing on and which will be underpinned during every aspect of our school day and that will be promoted within our school community, are listed below.  The definitions of our values can be changed and adapted, as appropriate, in order to aid pupil understanding across the school.

1. Responsibility
The quality of feeling and acting accountable
2. Honesty 
The quality of being honest, upright and fair
3. Aspiration
The quality of having an optimistic attitude of future achievements
4. Respect
The quality of having regard for the feelings, wishes or rights of others
5. Compassion 
The quality of being able to feel empathy for others

We will also be seeking to develop skills within our pupils. A skill is defined as the ability to do something well. The skills that pupils will be learning and developing are (but not restricted to) the following:
1. Tolerance
The ability to allow the existence of opinions different to your own
2. Co-operation
The ability to work together with others to the same end
3. Adaptability
The ability to change or be changed to fit with changing circumstances
4. Resilience 
The ability to work hard through periods of change and/or challenge and in so doing, become strong, healthy and successful
5. Evaluation
The ability to appraise information
6. Creativity 
The ability to use your imagination to develop original ideas
7. Application
The ability of putting personal knowledge, skills and understanding into operation 
8. Reasoning
The ability to think about something in a logical, sensible way
9. Communication
The ability to impart or exchange information (by speaking, writing or using some other medium)
10. Enquiry
The ability to want to seek or request the truth
11. Patience
The ability to keep working at something
12. Relationships
The ability to develop and sustain positive associations with other people

Rosetta Primary School Curriculum Global Map Year 5*
	BIG IDEA Term 1
	BIG IDEA Term 2
	BIG IDEA Term 3
	BIG IDEA Term 4
	BIG IDEA Term 5
	BIG IDEA Term 6

	The Great, The Bold and The Brave! - The history of western civilisation begins with the Greeks and the Romans. Their expanding empires helped to spread ideas across the globe helping to create the world we know today. (8)
	Bake It! - We are going to find out about science by making bread. What has bread got to do with science? The processes involved in making bread can teach us how molecules behave in different materials (solids, liquids and gases) and how these materials can be changed. (3)
	Mission to Mars - One day, humans may need to leave the Earth and settle on another planet. Mars is our most likely destination – a world that we believe once harboured life and, with our intervention, may do so again in the future. (7)
	Look Hear! – We live in London where we never experience total darkness or complete silence. Whether we are at school or relaxing at home, we are turning on lights, music, TV, radio, computers and mobile phones. But what is the science behind sound and light? (3) 
	Weather and Climate - Differences in weather and climate affect localities and lifestyles. Weather is the mix of events that happen each day in our atmosphere including temperature, rainfall and humidity. Climate is the average weather pattern in a place over many years. (9)

	English Focus
	English Focus
	English Focus
	English Focus
	English Focus

	Greek and Roman Myths 
Fact file – different ‘Gods’
Drama showing different perspectives of the same event from history.
Study a great battle and write a newspaper report on the before/after events. 
Comparative writing-Greek versus Roman Gods (create a Top Trumps game).

	Instructions/recipes for a new type of bread.
Create a bakery: labels for food’ list of ingredients, description of the food created. 
Narrative: write in the style of… study stories based on breads from around the world.
	Persuasive writing – selling Mars as a holiday destination
Fact files
Explanation-why we can’t live on certain planets
Postcards/letter writing – from holiday on Mars
Create and describe a brand new planet.
Sci-fi stories
Robot design then write instructions on how to use it
Adverts and persuasion to sell the robot.
	Poetry about different sound landscapes around the world. 
Setting descriptions.
Diary entries in different settings: city/town/villages here and around the world.
A life without sound or sight – empathy.  Imagine you are blind/deaf (wear blindfolds and earmuffs for the day) Recount of day.
Go on a sensory walk – create a sensory experience.
	Poetry: contrasting weather systems.  
Video: weather forecast to go on LIVE TV. Create a weather forecast for sports day week.
Create a meteorological chart based on two very different climates: draw symbols, create keys and written explanations for what is happening.
Report/leaflets; climates of different countries, suitability for holidays, animal adaptation and habitats.


	Suggested Texts
	Suggested Texts
	Suggested Texts
	Suggested Texts
	Suggested Texts

	Marcia Williams books

	
	Iron Man
Non fictional books on space/planets
	
	

	Mathematics Focus
	Mathematics Focus
	Mathematics Focus
	Mathematics Focus
	Mathematics Focus

	Big Idea Context: Life in Ancient Greece and Ancient Rome.
	Big Idea Context: Shops, Supermarkets, Recipes and Cooking.
	Big Idea Context: The Solar System, Space Travel, Spacecraft and the Earth.
	Big Idea Context: Music, Ballet, Theatre, Radio and TV.
	Big Idea Context: Weather, the Global Climate, Weather Reports, Shipping, Flooding…

	From Maths Appendix 1:
Week 1: Num and Place Val
Week 2: Time and Money
Week 3: Add and Sub
Week 4: Add and Sub
Week 5: Other Measures
Week 6: Positions and Dir
Week 7: Num and Place Val
Week 8: Fract Deci and %
	From Maths Appendix 1:
Week 1: AFL/Gaps Teaching
Week 2: Num and Place Val
Week 3: Multi and Division
Week 4: Multi and Division
Week 5: Prop of Shape
Week 6: Add and Sub
Week 7: Fract Deci and %
Week 8: Num and Place Val
	From Maths Appendix 1:
Week 1: AFL/Gaps Teaching 
Week 2: Fract Deci and %
Week 3: Other Measures
Week 4: Statistics
Week 5: Multi and Division
Week 6: Add and Sub
Week 7: Num and Place Val
Week 8: Fract Deci and %
	From Maths Appendix 1:
Week 1: AFL/Gaps Teaching
Week 2: Time and Money
Week 3: Add and Sub
Week 4: Multi and Division
Week 5: Other Measures
Week 6: Position and Dir
Week 7: Fract Deci and %
Week 8: Num and Place Val
	From Maths Appendix 1:
Week 1: AFL/Gaps Teaching
Week 2: Statistics
Week 3: Num and Place Val
Week 4: Fract Dec and %
Week 5: Add and Sub
Week 6: Multi and Division
Week 7: Num and Place Val
Week 8: Fract Deci and %
	From Maths Appendix 1:
Week 1: AFL/Gaps Teaching
Week 2: Num and Place Val
Week 3: Prop of Shape
Week 4: Add and Sub
Week 5: Multi and Division
Week 6: Fract Deci and %
Week 7: Num and Place Val
Week 8: Fract Deci and %

	· Weekly Mental Maths: Maths Appendix 2
· Counting Focus: Maths Appendix 3
· Times Tables Focus: Maths Appendix 4
· Investigation Focus: Maths Appendix 5

	Science Focus
	Science Focus
	Science Focus
	Science Focus
	Science Focus

	
	Solids, liquids and gas…Children will learn more about their different properties.  They will find out about how live yeast grows and how carbon dioxide behaves.  They will investigate the solids which dissolve in water and what happens when foods are heated as well as learn more about water vapour and evaporation.  Sounds like fun!
	Our planet; children will learn about the planets in our solar system, about mass and weight, and the effects of gravity.  We will also teach children how to grow seeds and plants, and choose those that will be suitable for Mars.  What is a living organism?  What are the different energy sources and what is the best energy source/s for our Mars shelter?  Children will explore this and more!  
	How do we hear sounds and see light?  How does the human ear and eye work?  How do sound and light waves travel?  How does a string telephone work?  How can we change the pitch of sounds?  Children will learn more about all of the above as well as echoes and acoustics!  Let’s get teaching and learning!
	Science investigations…Children will conduct experiments to simulate weather types, learn to make predictions, observations, and draw conclusions.  If that’s not enough, they will find out about ways we can measure and record weather.  Let’s get started!

	Computing Focus
	Computing Focus
	Computing Focus
	Computing Focus
	Computing Focus
	Computing Focus

	


	
	Program robotic vehicles
Write computing programs
Lego kits
	
	
	

	Other Areas
	Other Areas
	Other Areas
	Other Areas
	Other Areas
	Other Areas

	SEAL - New beginnings
RE - What do religions believe about God?
PSHCE - Fire Safety




	SEAL - Getting on and falling out
RE - How is Christmas celebrated around the world?
PSHCE - Bullying
	SEAL - Going for goals
RE - Should all creatures be treated equally?
OR
What does it mean to be human?
PSHCE - Healthy Eating & Drinking
	SEAL - Good to be me
RE - What inner forces affect how we think and behave?
PSHCE - Self-Confidence
	SEAL - Relationships  
RE - Why is Mohammad important to Muslims?    
PSHCE - Building Good Relationships        
	SEAL – Changes
RE - How do Christians try to follow Jesus’ example?  
SRE - Becoming a teenager             

	Other Learning Experiences
	Other Learning Experiences
	Other Learning Experiences
	Other Learning Experiences
	Other Learning Experiences
	Other Learning Experiences

	Bath, British Museum – Roman Tours school visit
	
	Science Museum Show – visits school, Space Day/Evening
BP visit Canary Wharf to program robotic toys and vehicles using laptops
	Quantum Theatre – ‘The Lights and Sounds of Tinsel Town’ show
Evelyn Glennie – deaf percussionist visit.
Any percussionist.
	Flying Kites
Visit from local weather forecaster and present the weather for a week on LIVE channel!
	Bread Workshop, visit a bakers, Pizza Express


*Subject to alteration dependent on the needs and achievement of the pupils and the development of the Big Idea learning over time.
[bookmark: _GoBack]
Journey Planning Guidance
Year groups should start the planning process by firstly reviewing the class’ previous learning, by discussing how the previous week has gone; what the children have done well and could be extended; and what they may have not fully grasped.  By evaluating their previous learning you can identify the positives, as well as the negatives of their prior learning, making the whole planning process more meaningful and relevant and ensuring that we are not merely teaching the content and moving on, but actively reflecting on the children’s learning.
The next step in the planning process should be to look at the Big Idea unit plan for that term.  As you are going through the Big Idea unit plan, look for and identify appropriate opportunities and ideas for English lessons that will naturally link and be related to the Big Idea learning.  
Plan each ‘segment’ of learning using the new planning proforma, where each segment will be in the order that you deliver it; the segments will be numbered.  Type (or copy and paste from the big idea unit plan and amend appropriately) the segment plans into the planning proforma.  If you would like to deliver an alternative lesson to that from the Big Idea unit plans, then you must ensure that the learning target for that lesson is still met but just in a different way.  Plan in as much or as little detail, on the Route Planner section of the grid, as you need in order to deliver your lesson effectively.
One you have the main body of the lesson planned, decide on the learning goal for that segment.  Segments taken from the Big Idea unit plans, should use the learning targets for that segment as the learning goal and re-write it to be in a ‘Can I…’ statement e.g. ‘Be able to follow directions’ (Big idea learning target) becomes ‘Can I follow directions?’ (Segment learning goal)  Additional lessons to those in the Big Idea unit plan should have an appropriate and transferrable learning goal and one that is not specific to your big idea e.g. Can I write a recount? (Transferable goal) Can I write a recount of my trip to the park? (Not transferable).
Now you will need to identify the steps that they children will take in order to succeed in their goal (formerly known as success criteria). These should be written as ‘Have I…’ statements and be used as a checklist for the children to ask themselves whether they have completed the necessary steps.
Once you have planned all of the above, you can think about how your segment promotes the school’s values and skills.  The values and skills that are being taught and developed within that segment of learning, can then be referenced on the planning proforma.  The school’s values and skills should be referred to and taught during every segment of learning as we are here not only to teach the children knowledge & content, but we are also aiming to teach them worthy values and skills which will help to shape them as a whole person.
Finally, appropriate vocabulary to be used, modelled and displayed within the segment of learning can be identified as well as relevant resources that will need to be gathered for use during the segment. 
Any queries regarding the planning process, then please speak to your year group leader or phase leader who will be able to assist.
Happy planning!!!
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Rosetta Primary School Example Journey Planner
	Year Group: 2
Big Idea: People from the Past
	Route Planner

	1
	Learning Goal: Can I put events in chronological order?
	Starter: Consider the personal qualities that someone might need to be a good nurse or doctor. (Children draw on their own experiences of visiting a doctors or having stayed in a hospital.)
Tell the children that they are going to be ﬁnding out about a famous nurse from the past (Florence Nightingale). What types of things do they think the nurse might have done to be important and remembered?
Main: Share a video about Florence Nightingale.  Listen to it talking through the stages of her life story and allow the children to ask questions.
www.bbc.co.uk/learningzone/clips/true-stories-ﬂorence- nightingale/13412.html
BBC Learning Zone features a video of Florence Nightingale’s life, told in the ﬁrst person
http://primaryhomeworkhelp.co.uk/victorians/ﬂorence/index.htm
Primary Homework Help is part of the award-winning Woodlands
Junior School website. Their section on Florence Nightingale provides a simple biography of her life
www.bbc.co.uk/schools/primaryhistory/famouspeople/
As a whole class, recap the life story of Florence Nightingale. Record the moments that the children remember, prompting if necessary to draw out the knowledge. Have the life moments already written down on different cards and work together as a class to begin to put them into a chronological order. For Florence Nightingale, these might include:
1.  Florence learns about nursing from books.
2.  Florence’s father does not want her to be a nurse.
3.  Florence trains to be a nurse.
4.  Florence and the nurses leave home and go to Turkey.
5.  Florence arrives at the hospital.
6.  Florence is not welcome because she wants to changes things.
7.  Florence and the nurses clean up the hospital.
8.  The wounded soldiers get better.
9.  Florence leaves Turkey and returns to England.
10. Florence ﬁnds out she is famous.
11. Florence sets up a training school for nurses.
Independent work: Children independently chronologically order the events from Florence Nightingale’s life.  Children have differentiated sheets with varying degrees of assistance in the task. LA have pics in the order, which they have to match the sentences to; MA have pics and sentence which they have to match and then stick in order; HA have pics which they have to write sentences for then they order correctly in their books.
Plenary: Chn in mixed ability groups, each child has an event from a typical child’s life; they work together as a group to order themselves chronologically. Discuss.

	Vocabulary
Chronological,
Order, events,
People, past, Florence Nightingale, nursing, sequence.
	Steps:
Have I:
Watched and listened carefully to the video?
Recapped what the main events in Florence Nightingale’s life were?
HA
Ordered the pictures representing events in Florence Nightingale’s life into a sequence?
Written a sentence which explains what the event was?
Used time connectives to help me show order in my writing?
MA
Ordered the pictures representing events in Florence Nightingale’s life into a sequence?
Matched the correct sentences to the pictures?
LA
Matched the sentences to the correct pictures in the sequence?
	

	
	Values & Skills:
Compassion                        
Aspiration
Co-operation
Evaluation
Reasoning
	

	Resources
Video link
Differentiated FN life sheets
Events pics (plenary)
FN life event cards
Pritt stick
Scissors

	
	



Everyday English Practise
Display
· VCOP boards reflect the needs and abilities of the children in your class/set.  VCOP boards are used, referred to, added to or updated in every writing session.
· Vocabulary boards have the correct vocabulary displayed on it for each lesson.  The vocabulary displayed are subject specific words which will be used or could be potentially used or referred to within a lesson, as well as being words which the children are encouraged to use verbally and in their written work.
· English/phonic resources are displayed at children’s eye-level and used in each classroom as set out in the classroom environment expectations. 
Speaking & Listening
· A speaking and listening focus is displayed and updated at the beginning of each week, according to the focus for that week.  Where possible examples should be given.  Each focus is shared and explained to the class.  Children and adults are corrected in their speech when appropriate.  The speaking and listening focus is referred to and corrected throughout the week in all aspects of the school day.
· Teachers and other adults who work within the school use the correct form of Standard English when speaking to the children and encourage them to do the same in their verbal responses. Speaking frames are used to assist with this at every opportunity to scaffold and support verbal responses.  When necessary, teachers differentiate speaking frames to suit the class’ needs e.g. Up-level the speaking frame to extend the more able children within the class.
Classroom Practise
· All lessons have clear Steps to Success which should be undertaken in order to achieve the Learning Goal.  These steps are referred to throughout the lesson and are used by the children as a self-assessment tool as and when appropriate.
· At a least one English Step is included in the Steps to Success for each and every lesson across the curriculum.
· Writing and reading is modelled by the teacher, to the children, at every opportunity within the classroom.
· The school’s scheme of work for Spelling, Punctuation and Grammar is followed and taught (See year group Road Map).
· Guided Reading and Writing opportunities are planned for across the curriculum and not just in reading time or English focus lessons, in order to encourage children to read widely and often.
· 'Hooks' are used to engage and enthuse the children in their learning when possible.
Handwriting
· Handwriting is explicitly taught 2 times a week in KS2 unless children’s handwriting is not a the level it should be, stated in their writing level on the criterion scale, in which case it should be taught 3 times a week.
· Handwriting is explicitly taught 3 times a week in KS1 unless children’s handwriting is not a the level it should be, stated in their writing level on the criterion scale, in which case it should be taught 4 times a week.
· High presentation expectations and handwriting are insisted upon within all lessons across the curriculum.
· Handwriting is taught during the Fundamentals sessions and taught lessons can be consolidated or practised within the Snappy Starter sessions.
Reading
· Children take home reading books daily and the reading books are changed regularly.
· Children record their reading at home daily in their Reading Record, which should also be signed and commented on by an adult at home, when a child’s reading has been listened to.
· Teachers must check and comment in each child’s Reading Record at least once a week.  Teacher’s comments can include how a child has read at school; comment/praise a child’s reading at home; comment/praise a parent’s reading support; or suggest ways in which a parent can help to develop a child’s reading at home.


Writing Target Cards
· Children use Writing Target Cards in all writing sessions across the curriculum in Years 2-6, however Year 1 will gradually introduce Writing Target Cards and they will be in place and used by the end of the Autumn term. (Reception classes have their own target system where the children’s next steps are displayed and used often by the children and staff.) 
· Writing target cards are kept at the current piece of work within a child’s learning journey.  
· The children’s writing targets are derived from the next steps in their writing journeys or are at least closely related to them. Writing targets are written on a post-it which is then stuck on the red section of their writing target card.  When a child achieves their writing target within a piece of work (across the curriculum) then the post-it displaying their target can be ticked and dated by the child or teacher.  Post-its should be moved up the traffic lights as and when the children become more confident or are closer to achieving their writing target and moving onto another one.  As a guide, move them from red to amber when achieved 2 ticks; from amber to green when 4 ticks have been achieved; and a new target can be given when they have achieved 6 ticks in total for that current target.
Marking
· Highlighters are used to highlight the basic punctuation errors (full stops and capital letters) in all children's writing, not just in their English work.  Children correct their own mistakes as appropriate by correcting over the highlighted part. However, in children’s writing journeys, children should not correct their highlighted mistakes.
· Keep marking up-to-date and timely to ensure that children get regular feedback about their learning and are able to respond to marking.
· Children respond to marking by commenting on or initialling the teacher’s comments; as well as answering questions or challenges posed as a next step.  Initialling on its own is not enough, we need to ensure that children are reading, understanding and acting upon or marking to make sure that it is a worthwhile task.
· All extended pieces of writing are diagnostically marked by commenting on what the child has done well and whether they have achieved their writing targets within that piece as well as indicating the child’s next steps in order to progress and improve.
Writing Journey Books
· Children achieve a NC level in their Writing Journey books at least 3 times before you put them onto SIMS at that level.  This ensures that they are secure at that level and can consistently write at that level.
· Children get the opportunity to write at length (age and ability dependent) at the end of each fortnight so that they can demonstrate the writing skills they have learnt within the past two weeks.  This is written into their Writing Journey books.
· Teachers mark each piece of extended writing within the children’s writing journey books by using the school’s adapted version of the Ros Wilson Criterion Scale.  After assessing each piece of work using this scale, the work is diagnostically marked, clearly commenting on what they have done well and whether the child has achieved their writing target within that piece; children’s next steps are shared and where possible, examples of how they can achieve it are given.  E.g. If you are asking children to use more connectives in their writing, give them some examples of ones which you would like them to use.  Children’s levels for each piece of writing are clearly written.
· Children’s next steps are highlighted on the criterion scale.  Next steps on the criterion scale and next steps comments should be linked, related or the same.
· Writing Journey books are marked before the year groups next PPA session, in order that they are effectively used to inform future planning.  E.g. Writing journeys are done on Friday.  If your PPA is on the Wednesday after this day, then the books are diagnostically marked by this day.
· Children must be able to say what level they are writing at and be able to say what the next steps in their learning are.



English Programme of Study
Spoken Language (SL)
1. Listen and respond appropriately to adults and their peers.
2. Ask relevant questions to extend their understanding and knowledge.
3. Use relevant strategies to build their vocabulary.
4. Articulate and justify answers, arguments and opinions.
5. Give well-structured descriptions, explanations, and narratives for different purposes, including for expressing feelings.
6. Maintain attention and participate actively in collaborative conversations, staying on topic and initiating and responding to comments.
7. Use spoken language to develop understanding through speculating, hypothesising, imagining and exploring ideas.
8. Speak audibly and fluently with an increasing command of Standard English.
9. Participate in discussions, presentations, performances, role play, improvisations and debates.
10. Gain, maintain and monitor the interest of the listener(s).
11. Consider and evaluate different viewpoints, attending to and building on the contributions of others.
12. Select and use appropriate registers for effective communication.
Reading – Word Reading (RW)
1. Apply their growing knowledge of root words, prefixes and suffixes (morphology and etymology), as listed in English Appendix 1, both to read aloud and to understand the meaning of new words that they meet.
Reading – Comprehension (RC)
1. Maintain positive attitudes to reading and understanding of what they read by:
a) continuing to read and discuss an increasingly wide range of fiction, poetry, plays, non-fiction and reference books or textbooks
b) reading books that are structured in different ways and reading for a range of purposes
c) increasing their familiarity with a wide range of books, including myths, legends and traditional stories, modern fiction, fiction from our literary heritage, and books from other cultures and traditions
d) recommending books that they have read to their peers, giving reasons for their choices
e) identifying and discussing themes and conventions in and across a wide range of writing
f) making comparisons within and across books
g) learning a wider range of poetry by heart
h) preparing poems and plays to read aloud and to perform, showing understanding through intonation, tone and volume so that the meaning is clear to an audience
2. Understand what they read by:
a) checking that the book makes sense to them, discussing their understanding and exploring the meaning of words in context
b) asking questions to improve their understanding
c) drawing inferences such as inferring characters’ feelings, thoughts and motives from their actions, and justifying inferences with evidence
d) predicting what might happen from details stated and implied
e) summarising the main ideas drawn from more than one paragraph, identifying key details that support the main ideas
f) identifying how language, structure and presentation contribute to meaning
3. Discuss and evaluate how authors use language, including figurative language, considering the impact on the reader
4. Distinguish between statements of fact and opinion
5. Retrieve, record and present information from non-fiction
6. Participate in discussions about books that are read to them and those they can read for themselves, building on their own and others’ ideas and challenging views courteously
7. Explain and discuss their understanding of what they have read, including through formal presentations and debates, maintaining a focus on the topic and using notes where necessary
8. Provide reasoned justifications for their views.
Writing – Transcription (WT)
Spelling (see English Appendix 1)
1. Use further prefixes and suffixes and understand the guidance for adding them
2. Spell some words with ‘silent’ letters [for example, knight, psalm, solemn]
3. Continue to distinguish between homophones and other words which are often confused
4. Use knowledge of morphology and etymology in spelling and understand that the spelling of some words needs to be learnt specifically, as listed in English Appendix 1
5. Use dictionaries to check the spelling and meaning of words
6. Use the first three or four letters of a word to check spelling, meaning or both of these in a dictionary
7. Use a thesaurus.
Handwriting and Presentation
8. Write legibly, fluently and with increasing speed by:
a) choosing which shape of a letter to use when given choices and deciding whether or not to join specific letters
b) choosing the writing implement that is best suited for a task.
Writing – Composition (WC)
1. Plan their writing by:
a) identifying the audience for and purpose of the writing, selecting the appropriate form and using other similar writing as models for their own
b) noting and developing initial ideas, drawing on reading and research where necessary
c) in writing narratives, considering how authors have developed characters and settings in what pupils have read, listened to or seen performed

2. Draft and write by:
a) selecting appropriate grammar and vocabulary, understanding how such choices can change and enhance meaning
b) in narratives, describing settings, characters and atmosphere and integrating dialogue to convey character and advance the action
c) précising longer passages
d) using a wide range of devices to build cohesion within and across paragraphs
e) using further organisational and presentational devices to structure text and to guide the reader [for example, headings, bullet points, underlining]
3. Evaluate and edit by:
a) assessing the effectiveness of their own and others’ writing
b) proposing changes to vocabulary, grammar and punctuation to enhance effects and clarify meaning
c) ensuring the consistent and correct use of tense throughout a piece of writing
d) ensuring correct subject and verb agreement when using singular and plural, distinguishing between the language of speech and writing and choosing the appropriate register
4. Proof-read for spelling and punctuation errors
5. Perform their own compositions, using appropriate intonation, volume, and movement so that meaning is clear.
Writing -Vocabulary, grammar and punctuation (VGP)
1. Develop their understanding of the concepts set out in English Appendix 2 by:
a) recognising vocabulary and structures that are appropriate for formal speech and writing, including subjunctive forms
b) using passive verbs to affect the presentation of information in a sentence
c) using the perfect form of verbs to mark relationships of time and cause
d) using expanded noun phrases to convey complicated information concisely
e) using modal verbs or adverbs to indicate degrees of possibility
f) using relative clauses beginning with who, which, where, when, whose, that or with an implied (i.e. omitted) relative pronoun
g) learning the grammar for years 5 and 6 in English Appendix 2
2. Indicate grammatical and other features by:
a) using commas to clarify meaning or avoid ambiguity in writing
b) using hyphens to avoid ambiguity
c) using brackets, dashes or commas to indicate parenthesis
d) using semi-colons, colons or dashes to mark boundaries between independent clauses
e) using a colon to introduce a list
f) punctuating bullet points consistently
3. Use and understand the grammatical terminology in English Appendix 2 accurately and appropriately in discussing their writing and reading.
[bookmark: _Toc360533758][bookmark: _Toc359420904]

English Appendix 1 – Spelling work
· Revise work done in previous years
New work for Years 5 and 6
	Statutory requirements
	Rules and guidance (non-statutory)
	Example words (non-statutory)

	Endings which sound like /ʃəs/ spelt –cious or –tious
	Not many common words end like this.
If the root word ends in –ce, the /ʃ/ sound is usually spelt as c – e.g. vice – vicious, grace – gracious, space – spacious, malice – malicious.
Exception: anxious.
	vicious, precious, conscious, delicious, malicious, suspicious
ambitious, cautious, fictitious, infectious, nutritious

	Endings which sound like /ʃəl/
	–cial is common after a vowel letter and –tial after a consonant letter, but there are some exceptions.
Exceptions: initial, financial, commercial, provincial (the spelling of the last three is clearly related to finance, commerce and province).
	official, special, artificial, partial, confidential, essential

	Words ending in –ant, 
–ance/–ancy, 
–ent, 
–ence/–ency
	Use –ant and –ance/–ancy if there is a related word with a /æ/ or /eɪ/ sound in the right position; –ation endings are often a clue.



Use –ent and –ence/–ency after soft c (/s/ sound), soft g (/dʒ/ sound) and qu, or if there is a related word with a clear /ɛ/ sound in the right position.
There are many words, however, where the above guidance does not help. These words just have to be learnt.
	observant, observance, (observation), expectant (expectation), hesitant, hesitancy (hesitation), tolerant, tolerance (toleration), substance (substantial)
innocent, innocence, decent, decency, frequent, frequency, confident, confidence (confidential)
assistant, assistance, obedient, obedience, independent, independence

	Words ending in –able and 
–ible
Words ending in –ably and 
–ibly
	The –able/–ably endings are far more common than the –ible/–ibly endings.
As with –ant and –ance/–ancy, the –able ending is used if there is a related word ending in –ation.






If the –able ending is added to a word ending in –ce or –ge, the e after the c or g must be kept as those letters would otherwise have their ‘hard’ sounds (as in cap and gap) before the a of the –able ending.
The –able ending is usually but not always used if a complete root word can be heard before it, even if there is no related word ending in –ation. The first five examples opposite are obvious; in reliable, the complete word rely is heard, but the y changes to i in accordance with the rule.
The –ible ending is common if a complete root word can’t be heard before it but it also sometimes occurs when a complete word can be heard (e.g. sensible).
	adorable/adorably (adoration),
applicable/applicably (application), considerable/considerably (consideration), tolerable/tolerably (toleration)
changeable, noticeable, forcible, legible







dependable, comfortable, understandable, reasonable, enjoyable, reliable



possible/possibly, horrible/horribly, terrible/terribly, visible/visibly, incredible/incredibly, sensible/sensibly

	Adding suffixes beginning with vowel letters to words ending in –fer
	The r is doubled if the –fer is still stressed when the ending is added.

The r is not doubled if the –fer is no longer stressed.
	referring, referred, referral, preferring, preferred, transferring, transferred
reference, referee, preference, transference

	Use of the hyphen
	Hyphens can be used to join a prefix to a root word, especially if the prefix ends in a vowel letter and the root word also begins with one.
	co-ordinate, re-enter, 
co-operate, co-own

	Words with the /i:/ sound spelt ei after c
	The ‘i before e except after c’ rule applies to words where the sound spelt by ei is /i:/.
Exceptions: protein, caffeine, seize (and either and neither if pronounced with an initial /i:/ sound).
	deceive, conceive, receive, perceive, ceiling

	Words containing the letter-string ough
	ough is one of the trickiest spellings in English – it can be used to spell a number of different sounds.
	ought, bought, thought, nought, brought, fought
rough, tough, enough
cough
though, although, dough
through
thorough, borough
plough, bough

	Words with ‘silent’ letters (i.e. letters whose presence cannot be predicted from the pronunciation of the word)
	Some letters which are no longer sounded used to be sounded hundreds of years ago: e.g. in knight, there was a /k/ sound before the /n/, and the gh used to represent the sound that ‘ch’ now represents in the Scottish word loch.
	doubt, island, lamb, solemn, thistle, knight

	Homophones and other words that are often confused
	In the pairs of words opposite, nouns end –ce and verbs end –se. Advice and advise provide a useful clue as the word advise (verb) is pronounced with a /z/ sound – which could not be spelt c.

More examples:
aisle: a gangway between seats (in a church, train, plane).
isle: an island.
aloud: out loud.
allowed: permitted.
affect: usually a verb (e.g. The weather may affect our plans).
effect: usually a noun (e.g. It may have an effect on our plans). If a verb, it means ‘bring about’ (e.g. He will effect changes in the running of the business).
altar: a table-like piece of furniture in a church.
alter: to change.
ascent: the act of ascending (going up).
assent: to agree/agreement (verb and noun).
bridal: to do with a bride at a wedding.
bridle: reins etc. for controlling a horse.
cereal: made from grain (e.g. breakfast cereal).
serial: adjective from the noun series – a succession of things one after the other.
compliment: to make nice remarks about someone (verb) or the remark that is made (noun).
complement: related to the word complete – to make something complete or more complete (e.g. her scarf complemented her outfit).
descent: the act of descending (going down).
dissent: to disagree/disagreement (verb and noun).
desert: as a noun – a barren place (stress on first syllable); as a verb – to abandon (stress on second syllable)
dessert: (stress on second syllable) a sweet course after the main course of a meal.
draft: noun – a first attempt at writing something; verb – to make the first attempt; also, to draw in someone (e.g. to draft in extra help)
draught: a current of air.
	advice/advise
device/devise
licence/license
practice/practise
prophecy/prophesy

farther: further
father: a male parent
guessed: past tense of the verb guess
guest: visitor
heard: past tense of the verb hear
herd: a group of animals
led: past tense of the verb lead
lead: present tense of that verb, or else the metal which is very heavy (as heavy as lead)
morning: before noon
mourning: grieving for someone who has died
past: noun or adjective referring to a previous time (e.g. In the past) or preposition or adverb showing place (e.g. he walked past me)
passed: past tense of the verb ‘pass’ (e.g. I passed him in the road)
precede: go in front of or before
proceed: go on
principal: adjective – most important (e.g. principal ballerina) noun – important person (e.g. principal of a college)
principle: basic truth or belief
profit: money that is made in selling things
prophet: someone who foretells the future
stationary: not moving
stationery: paper, envelopes etc.
steal: take something that does not belong to you
steel: metal
wary: cautious
weary: tired
who’s: contraction of who is or who has
whose: belonging to someone (e.g. Whose jacket is that?)




































Word List for Years 5 & 6


accommodate
accompany
according
achieve
aggressive
amateur
ancient
apparent
appreciate
attached
available
average
awkward
bargain
bruise
category
cemetery
committee
communicate
community
competition
conscience*
conscious*
controversy
convenience
correspond
criticise (critic + ise)
curiosity
definite
desperate
determined
develop
dictionary
disastrous
embarrass
environment
equip (–ped, –ment)
especially
exaggerate
excellent
existence
explanation
familiar
foreign
forty
frequently
government
guarantee
harass
hindrance
identity
immediate(ly)
individual
interfere
interrupt
language
leisure
lightning
marvellous
mischievous
muscle
necessary
neighbour
nuisance
occupy
occur
opportunity
parliament
persuade
physical
prejudice
privilege
profession
programme
pronunciation
queue
recognise
recommend
relevant
restaurant
rhyme
rhythm
sacrifice
secretary
shoulder
signature
sincere(ly)
soldier
stomach
sufficient
suggest
symbol
system
temperature
thorough
twelfth
variety
vegetable
vehicle
yacht












International Phonetic Alphabet
The table shows each symbol of the International Phonetic Alphabet (IPA) and provides examples of the associated grapheme(s).
The table is not a comprehensive alphabetic code chart; it is intended simply as guidance for teachers in understanding the IPA symbols used in the spelling appendix (English Appendix 1).  The pronunciations in the table are, by convention, based on Received Pronunciation and could be significantly different from other accents.

Consonants					Vowels
	/b/
	bad
	
	/ɑː/ 
	father, arm

	/d/
	dog
	
	/ɒ/
	hot

	/ð/
	this
	
	/æ/
	cat

	/dʒ/
	gem, jug
	
	/aɪ/
	mind, fine, pie, high

	/f/
	if, puff, photo
	
	/aʊ/
	out, cow

	 /ɡ/ 
	gum
	
	/ɛ/
	hen, head

	/h/
	how
	
	/eɪ/
	say, came, bait

	/j/
	yes
	
	/ɛə/
	air

	/k/
	cat, check, key, school
	
	/əʊ/ 
	cold, boat, cone, blow

	/l/
	leg, hill
	
	/ɪ/
	hit

	/m/
	man
	
	/ɪə/ 
	beer

	/n/
	man
	
	/iː/
	she, bead, see, scheme, chief

	/ŋ/
	sing
	
	/ɔː/
	launch, raw, born

	/θ/
	both
	
	/ɔɪ/
	coin, boy

	/p/
	pet
	
	/ʊ/
	book

	/r/
	red
	
	/ʊə/ 
	tour

	/s/
	sit, miss, cell
	
	/uː/
	room, you, blue, brute

	/ʃ/ 
	she, chef
	
	/ʌ/
	cup

	/t/
	tea
	
	/ɜː/
	fern, turn, girl

	/tʃ/
	check
	
	/ə/
	farmer

	/v/
	vet
	
	

	/w/
	wet, when
	
	

	/z/
	zip, hens, buzz
	
	

	/ʒ/
	pleasure
	
	














English Appendix 2: Vocabulary, grammar and punctuation

	Year 5: Detail of content to be introduced (statutory requirement)

	Word
	Converting nouns or adjectives into verbs using suffixes [for example, –ate; –ise; –ify]
Verb prefixes [for example, dis–, de–, mis–, over– and re–]

	
Sentence

	Relative clauses beginning with who, which, where, when, whose, that, or an omitted relative pronoun
Indicating degrees of possibility using adverbs [for example, perhaps, surely] or modal verbs [for example, might, should, will, must]

	
Text

	Devices to build cohesion within a paragraph [for example, then, after that, this, firstly]
Linking ideas across paragraphs using adverbials of time [for example, later], place [for example, nearby] and number [for example, secondly] or tense choices [for example, he had seen her before]

	Punctuation
	Brackets, dashes or commas to indicate parenthesis
Use of commas to clarify meaning or avoid ambiguity

	Terminology for pupils
	modal verb, relative pronoun
relative clause
parenthesis, bracket, dash
cohesion, ambiguity

























	
5






	Word structure
Identify verb forms – active, interrogative, imperative

Investigate word classes e.g. 
Noun (pleasure) Adjective (pleasant) Verb(please)  Adverb (pleasurably)  

Chn to identify figures of speech – smilies, metaphors, personification

	Word structure
Chn understand the rules of standard English:
· Concord agreement of singular with singular and plural with plural;
· Agreement between nouns & verbs.

Revise effect of prefixes and suffixes on meaning of words
	Word structure
Chn understand the rules of standard English:
· Concord agreement of singular with singular and plural with plural;
· Agreement between nouns & verbs.

Chn understand the rules of standard English:
· Consistency of tense and subject;
· Avoidance of double negatives;
· Avoidance of non-standard dialect words.

	
	Sentence structure
Revise composition of simple, compound and complex sentences

Introduce relative clauses to make sentences more precise who, which, where, why or whose.



	Sentence structure
Indicate degrees of possibility using:
·  modal verbs e.g.  might, should, will, must
· adverbs e.g. perhaps, surely

Revise composition of simple, compound and complex sentences

Introduce relative clauses to make sentences more precise who, which, where, why or whose.
	Sentence structure
To use formal and informal speech and structures in writing. 

Indicate degrees of possibility using:
·  modal verbs e.g.  might, should, will, must
· adverbs e.g. perhaps, surely

Introduce relative clauses to make sentences more precise who, which, where, why or whose.


	
	Text structure
Layout devices such as headings, subheadings, columns, bullets or tables to structure text

Introduce using connectives to build cohesion within paragraphs (then, after that, this, firstly)

	Text structure
Introduce linking ideas across paragraphs using adverbials of time (later), place (nearby), and number (secondly)

Layout devices such as headings, subheadings, columns, bullets or tables to structure text

	Text structure
Link ideas across paragraphs using a wider range of cohesive devices (e.g. adverbials such as on the other hand, in contrast, as a consequence)

Introduce linking ideas across paragraphs using adverbials of time (later), place (nearby), and number (secondly)

	
	Punctuation
Introduce bullet points to list information

Use of semi-colon, colon and dash to indicate a stronger sub division of a sentence than a comma

Introduce the use of commas to mark clauses

Speech marks to punctuate direct and reported speech
	Punctuation
Use of comma to clarify meaning or avoid ambiguity

Introduce bullet points to list information

Introduce the use of apostrophes for singular and plural possession

	Punctuation
Introduce using brackets, dashes or commas to indicate parenthesis

Use of comma to clarify meaning or avoid ambiguity


	
	Terminology
Active, interrogative, imperative, noun, adjective, verb, adverb, simile, metaphor,  personification, main clause, subordinate clause, simple sentence, compound sentence, complex sentence, adverbial,  headings, subheadings, columns, bullet points,  semi-colon, colon, dash, comma,  inverted commas (or 
‘speech marks’) 

	Terminology
Agreement, singular, plural, prefix, suffix, modal verb, adverb, main clause, subordinate clause, simple sentence, compound sentence, complex sentence, adverbial,  headings, subheadings, columns, bullet points,  semi-colon, colon, dash, comma,  inverted commas (or 
‘speech marks’), apostrophe, paragraph

	Terminology
Agreement, singular, plural, prefix, suffix, modal verb, adverb, main clause, subordinate clause, simple sentence, compound sentence, complex sentence, adverbial,  headings, subheadings, columns, bullet points,  semi-colon, colon, dash, comma,  inverted commas (or 
‘speech marks’), apostrophe, paragraph, brackets, double negative, standard dialect, slang, idioms



Glossary for the Programmes of Study for English (non-statutory)
This glossary includes all technical grammatical term used in the whole Programme of Study for English, from years 1-6.

	Term
	Guidance
	Example

	active voice
	An active verb has its usual pattern of subject and object (in contrast with the passive).
	Active: The school arranged a visit.
Passive: A visit was arranged by the school.

	[bookmark: adjective]adjective
	The surest way to identify adjectives is by the ways they can be used:
before a noun, to make the noun’s meaning more specific (i.e. to modify the noun), or
after the verb be, as its complement.
Adjectives cannot be modified by other adjectives. This distinguishes them from nouns, which can be.
Adjectives are sometimes called ‘describing words’ because they pick out single characteristics such as size or colour. This is often true, but it doesn’t help to distinguish adjectives from other word classes, because verbs, nouns and adverbs can do the same thing.
	The pupils did some really good work. [adjective used before a noun, to modify it]
Their work was good. [adjective used after the verb be, as its complement]
Not adjectives:
The lamp glowed. [verb]
It was such a bright red! [noun]
He spoke loudly. [adverb]
It was a French grammar book. [noun]

	[bookmark: adverb]adverb
	The surest way to identify adverbs is by the ways they can be used: they can modify a verb, an adjective, another adverb or even a whole clause.
Adverbs are sometimes said to describe manner or time. This is often true, but it doesn’t help to distinguish adverbs from other word classes that can be used as adverbials, such as preposition phrases, noun phrases and subordinate clauses.
	Usha soon started snoring loudly. [adverbs modifying the verbs started and snoring]
That match was really exciting! [adverb modifying the adjective exciting]
We don’t get to play games very often. [adverb modifying the other adverb, often]
Fortunately, it didn’t rain. [adverb modifying the whole clause ‘it didn’t rain’ by commenting on it]
Not adverbs:
Usha went up the stairs. [preposition phrase used as adverbial]
She finished her work this evening. [noun phrase used as adverbial]
She finished when the teacher got cross. [subordinate clause used as adverbial]

	[bookmark: adverbial]adverbial
	An adverbial is a word or phrase that is used, like an adverb, to modify a verb or clause. Of course, adverbs can be used as adverbials, but many other types of words and phrases can be used this way, including preposition phrases and subordinate clauses.
	The bus leaves in five minutes. [preposition phrase as adverbial: modifies leaves]
She promised to see him last night. [noun phrase modifying either promised or see, according to the intended meaning]
She worked until she had finished. [subordinate clause as adverbial]

	[bookmark: antonym]antonym
	Two words are antonyms if their meanings are opposites.
	hot – cold
light – dark
light – heavy

	[bookmark: apostrophe]apostrophe
	Apostrophes have two completely different uses:
showing the place of missing letters (e.g. I’m for I am)
marking possessives (e.g. Hannah’s mother).
	I’m going out and I won’t be long. [showing missing letters]
Hannah’s mother went to town in Justin’s car. [marking possessives]

	[bookmark: article]article
	The articles the (definite) and a or an (indefinite) are the most common type of determiner.
	The dog found a bone in an old box.

	[bookmark: auxiliaryverb]auxiliary verb
	The auxiliary verbs are: be, have, do and the modal verbs. They can be used to make questions and negative statements. In addition:
be is used in the progressive and passive
have is used in the perfect
do is used to form questions and negative statements if no other auxiliary verb is present
	They are winning the match. [be used in the progressive]
Have you finished your picture? [have used to make a question, and the perfect]
No, I don’t know him. [do used to make a negative; no other auxiliary is present]
Will you come with me or not? [modal verb will used to make a question about the other person’s willingness]

	[bookmark: clause]clause
	A clause is a special type of phrase whose head is a verb. Clauses can sometimes be complete sentences. Clauses may be main or subordinate.
Traditionally, a clause had to have a finite verb, but most modern grammarians also recognise non-finite clauses.
	It was raining. [single-clause sentence]
It was raining but we were indoors. [two finite clauses]
If you are coming to the party, please let us know. [finite subordinate clause inside a finite main clause]
Usha went upstairs to play on her computer. [non-finite clause]

	[bookmark: cohesion]cohesion
	A text has cohesion if it is clear how the meanings of its parts fit together. Cohesive devices can help to do this.
In the example, there are repeated references to the same thing (shown by the different style pairings), and the logical relations, such as time and cause, between different parts are clear.
	A visit has been arranged for Year 6, to the Mountain Peaks Field Study Centre, leaving school at 9.30am. This is an overnight visit. The centre has beautiful grounds and a nature trail. During the afternoon, the children will follow the trail.

	[bookmark: cohesivedevice]cohesive device
	Cohesive devices are words used to show how the different parts of a text fit together. In other words, they create cohesion.
Some examples of cohesive devices are:
determiners and pronouns, which can refer back to earlier words
conjunctions and adverbs, which can make relations between words clear
ellipsis of expected words.
	Julia’s dad bought her a football. The football was expensive! [determiner; refers us back to a particular football]
Joe was given a bike for Christmas. He liked it very much. [the pronouns refer back to Joe and the bike]
We’ll be going shopping before we go to the park. [conjunction; makes a relationship of time clear]
I’m afraid we’re going to have to wait for the next train. Meanwhile, we could have a cup of tea. [adverb; refers back to the time of waiting]
Where are you going? [   ] To school! [ellipsis of the expected words I’m going; links the answer back to the question]

	[bookmark: complement]complement
	A verb’s subject complement adds more information about its subject, and its object complement does the same for its object.
Unlike the verb’s object, its complement may be an adjective. The verb be normally has a complement.
	She is our teacher. [adds more information about the subject, she]
They seem very competent. [adds more information about the subject, they]
Learning makes me happy. [adds more information about the object, me]

	[bookmark: compoundcompounding]compound, compounding
	A compound word contains at least two root words in its morphology; e.g. whiteboard, superman. Compounding is very important in English.
	blackbird, blow-dry, bookshop, ice-cream, English teacher, inkjet, one-eyed, bone-dry, baby-sit, daydream, outgrow

	[bookmark: conjunction]conjunction
	A conjunction links two words or phrases together.
There are two main types of conjunctions:
co-ordinating conjunctions (e.g. and) link two words or phrases together as an equal pair
subordinating conjunctions (e.g. when) introduce a subordinate clause.
	James bought a bat and ball. [links the words bat and ball as an equal pair]
Kylie is young but she can kick the ball hard. [links two clauses as an equal pair]
Everyone watches when Kyle does back-flips. [introduces a subordinate clause]
Joe can’t practise kicking because he’s injured. [introduces a subordinate clause]

	[bookmark: consonant]consonant
	A sound which is produced when the speaker closes off or obstructs the flow of air through the vocal tract, usually using lips, tongue or teeth.
Most of the letters of the alphabet represent consonants. Only the letters a, e, i, o, u and y can represent vowel sounds. 
	/p/ [flow of air stopped by the lips, then released]
/t/ [flow of air stopped by the tongue touching the roof of the mouth, then released]
/f/ [flow of air obstructed by the bottom lip touching the top teeth]
/s/ [flow of air obstructed by the tip of the tongue touching the gum line]

	[bookmark: continuous]continuous
	See progressive


	

	[bookmark: coordinatecoordination]co-ordinate, co‑ordination
	Words or phrases are co-ordinated if they are linked as an equal pair by a co‑ordinating conjunction (i.e. and, but, or).
In the examples on the right, the co-ordinated elements are shown in bold, and the conjunction is underlined.
The difference between co‑ordination and subordination is that, in subordination, the two linked elements are not equal.
	Susan and Amra met in a café. [links the words Susan and Amra as an equal pair]
They talked and drank tea for an hour. [links two clauses as an equal pair]
Susan got a bus but Amra walked. [links two clauses as an equal pair]
Not co-ordination: They ate before they met. [before introduces a subordinate clause]

	[bookmark: determiner]determiner
	A determiner specifies a noun as known or unknown, and it goes before any modifiers (e.g. adjectives or other nouns).
Some examples of determiners are:
articles (the, a or an)
demonstratives (e.g. this, those)
possessives (e.g. my, your)
quantifiers (e.g. some, every).
	the home team [article, specifies the team as known]
a good team [article, specifies the team as unknown]
that pupil [demonstrative, known]
Julia’s parents [possessive, known]
some big boys [quantifier, unknown]
Contrast: home the team, big some boys [both incorrect, because the determiner should come before other modifiers]

	[bookmark: digraph]digraph
	A type of grapheme where two letters represent one phoneme.
Sometimes, these two letters are not next to one another; this is called a split digraph.
	The digraph ea in each is pronounced /i:/.
The digraph sh in shed is pronounced /ʃ/.
The split digraph i–e in line is pronounced /aɪ/.

	[bookmark: ellipsis]ellipsis
	Ellipsis is the omission of a word or phrase which is expected and predictable.
	Frankie waved to Ivana and she watched her drive away.
She did it because she wanted to do it.

	[bookmark: etymology]etymology
	A word’s etymology is its history: its origins in earlier forms of English or other languages, and how its form and meaning have changed. Many words in English have come from Greek, Latin or French.
	The word school was borrowed from a Greek word ó÷ïëÞ (skholé) meaning ‘leisure’.
The word verb comes from Latin verbum, meaning ‘word’.
The word mutton comes from French mouton, meaning ‘sheep’.

	[bookmark: finiteverb]finite verb
	Every sentence typically has at least one verb which is either past or present tense. Such verbs are called ‘finite’. The imperative verb in a command is also finite.
Verbs that are not finite, such as participles or infinitives, cannot stand on their own: they are linked to another verb in the sentence.
	Lizzie does the dishes every day. [present tense]
Even Hana did the dishes yesterday. [past tense]
Do the dishes, Naser! [imperative]
Not finite verbs:
I have done them. [combined with the finite verb have]
I will do them. [combined with the finite verb will]
I want to do them! [combined with the finite verb want]

	[bookmark: frontingfronted]fronting, fronted
	A word or phrase that normally comes after the verb may be moved before the verb: when this happens, we say it has been ‘fronted’. For example, a fronted adverbial is an adverbial which has been moved before the verb.
When writing fronted phrases, we often follow them with a comma.
	Before we begin, make sure you’ve got a pencil.
[Without fronting: Make sure you’ve got a pencil before we begin.]
The day after tomorrow, I’m visiting my granddad.
[Without fronting: I’m visiting my granddad the day after tomorrow.]

	[bookmark: future]future
	Reference to future time can be marked in a number of different ways in English. All these ways involve the use of a present-tense verb.
See also tense.
Unlike many other languages (such as French, Spanish or Italian), English has no distinct ‘future tense’ form of the verb comparable with its present and past tenses. 

	He will leave tomorrow. [present-tense will followed by infinitive leave]
He may leave tomorrow. [present-tense may followed by infinitive leave]
He leaves tomorrow. [present-tense leaves]
He is going to leave tomorrow. [present tense is followed by going to plus the infinitive leave]

	[bookmark: GPC]GPC
	See grapheme-phoneme correspondences.
	

	[bookmark: grapheme]grapheme
	A letter, or combination of letters, that corresponds to a single phoneme within a word.
	The grapheme t in the words ten, bet and ate corresponds to the phoneme /t/.
The grapheme ph in the word dolphin corresponds to the phoneme /f/.

	[bookmark: graphemephonemecorrespondences]grapheme-phoneme correspondences
	The links between letters, or combinations of letters (graphemes) and the speech sounds (phonemes) that they represent.
In the English writing system, graphemes may correspond to different phonemes in different words.
	The grapheme s corresponds to the phoneme /s/ in the word see, but…
…it corresponds to the phoneme /z/ in the word easy.

	[bookmark: head]head
	See phrase.
	

	[bookmark: homonym]homonym
	Two different words are homonyms if they both look exactly the same when written, and sound exactly the same when pronounced.
	Has he left yet? Yes – he went through the door on the left.
The noise a dog makes is called a bark. Trees have bark.

	[bookmark: homophone]homophone
	Two different words are homophones if they sound exactly the same when pronounced.
	hear, here
some, sum

	[bookmark: infinitive]infinitive
	A verb’s infinitive is the basic form used as the head-word in a dictionary (e.g. walk, be).
Infinitives are often used:
after to
after modal verbs.
	I want to walk.
I will be quiet.

	[bookmark: inflection]inflection
	When we add -ed to walk, or change mouse to mice, this change of morphology produces an inflection (‘bending’) of the basic word which has special grammar (e.g. past tense or plural). In contrast, adding -er to walk produces a completely different word, walker, which is part of the same word family. Inflection is sometimes thought of as merely a change of ending, but, in fact, some words change completely when inflected.
	dogs is an inflection of dog.
went is an inflection of go.
better is an inflection of good.

	[bookmark: intransitiveverb]intransitive verb
	A verb which does not need an object in a sentence to complete its meaning is described as intransitive. See ‘transitive verb’.
	We all laughed.
We would like to stay longer, but we must leave.

	[bookmark: mainclause]main clause
	A sentence contains at least one clause which is not a subordinate clause; such a clause is a main clause. A main clause may contain any number of subordinate clauses.
	It was raining but the sun was shining. [two main clauses]
The man who wrote it told me that it was true. [one main clause containing two subordinate clauses.]
She said, “It rained all day.” [one main clause containing another.]

	[bookmark: modalverb]modal verb
	Modal verbs are used to change the meaning of other verbs. They can express meanings such as certainty, ability, or obligation. The main modal verbs are will, would, can, could, may, might, shall, should, must and ought.
A modal verb only has finite forms and has no suffixes (e.g. I sing – he sings, but not I must – he musts).
	I can do this maths work by myself.
This ride may be too scary for you!
You should help your little brother.
Is it going to rain? Yes, it might.
Canning swim is important. [not possible because can must be finite; contrast: Being able to swim is important, where being is not a modal verb]

	[bookmark: modifymodifier]modify, modifier
	One word or phrase modifies another by making its meaning more specific.
Because the two words make a phrase, the ‘modifier’ is normally close to the modified word.
	In the phrase primary-school teacher:
teacher is modified by primary-school (to mean a specific kind of teacher)
school is modified by primary (to mean a specific kind of school).

	[bookmark: morphology]morphology
	A word’s morphology is its internal make-up in terms of root words and suffixes or prefixes, as well as other kinds of change such as the change of mouse to mice.
Morphology may be used to produce different inflections of the same word (e.g. boy – boys), or entirely new words (e.g. boy – boyish) belonging to the same word family.
A word that contains two or more root words is a compound (e.g. news+paper, ice+cream).
	dogs has the morphological make-up: dog + s.
unhelpfulness has the morphological make-up:
unhelpful + ness
where unhelpful = un + helpful
and helpful = help + ful

	[bookmark: noun]noun
	The surest way to identify nouns is by the ways they can be used after determiners such as the: for example, most nouns will fit into the frame “The __ matters/matter.”
Nouns are sometimes called ‘naming words’ because they name people, places and ‘things’; this is often true, but it doesn’t help to distinguish nouns from other word classes. For example, prepositions can name places and verbs can name ‘things’ such as actions.
Nouns may be classified as common (e.g. boy, day) or proper (e.g. Ivan, Wednesday), and also as countable (e.g. thing, boy) or non-countable (e.g. stuff, money). These classes can be recognised by the determiners they combine with.
	Our dog bit the burglar on his behind!
My big brother did an amazing jump on his skateboard.
Actions speak louder than words.
Not nouns:
He’s behind you! [this names a place, but is a preposition, not a noun]
She can jump so high! [this names an action, but is a verb, not a noun]
common, countable: a book, books, two chocolates, one day, fewer ideas
common, non-countable: money, some chocolate, less imagination
proper, countable: Marilyn, London, Wednesday

	[bookmark: nounphrase]noun phrase
	A noun phrase is a phrase with a noun as its head, e.g. some foxes, foxes with bushy tails. Some grammarians recognise one-word phrases, so that foxes are multiplying would contain the noun foxes acting as the head of the noun phrase foxes.
	Adult foxes can jump. [adult modifies foxes, so adult belongs to the noun phrase]
Almost all healthy adult foxes in this area can jump. [all the other words help to modify foxes, so they all belong to the noun phrase]

	[bookmark: object]object
	An object is normally a noun, pronoun or noun phrase that comes straight after the verb, and shows what the verb is acting upon.
Objects can be turned into the subject of a passive verb, and cannot be adjectives (contrast with complements).
	Year 2 designed puppets. [noun acting as object]
I like that. [pronoun acting as object]
Some people suggested a pretty display. [noun phrase acting as object]
Contrast:
A display was suggested. [object of active verb becomes the subject of the passive verb]
Year 2 designed pretty. [incorrect, because adjectives cannot be objects]

	[bookmark: participle]participle
	Verbs in English have two participles, called ‘present participle’ (e.g. walking, taking) and ‘past participle’ (e.g. walked, taken).
Unfortunately, these terms can be confusing to learners, because:
they don’t necessarily have anything to do with present or past time
although past participles are used as perfects (e.g. has eaten) they are also used as passives (e.g. was eaten).
	He is walking to school. [present participle in a progressive]
He has taken the bus to school. [past participle in a perfect]
The photo was taken in the rain. [past participle in a passive]

	[bookmark: passive]passive
	The sentence It was eaten by our dog is the passive of Our dog ate it. A passive is recognisable from:
the past participle form eaten
the normal object (it) turned into the subject
the normal subject (our dog) turned into an optional preposition phrase with by as its head
the verb be(was), or some other verb such as get.
Contrast active.
A verb is not ‘passive’ just because it has a passive meaning: it must be the passive version of an active verb.
	A visit was arranged by the school.
Our cat got run over by a bus.
Active versions:
The school arranged a visit.
A bus ran over our cat.
Not passive:
He received a warning. [past tense, active received]
We had an accident. [past tense, active had]

	[bookmark: pasttense]past tense
	Verbs in the past tense are commonly used to:
talk about the past
talk about imagined situations
make a request sound more polite.
Most verbs take a suffix –ed, to form their past tense, but many commonly-used verbs are irregular.
See also tense.
	Tom and Chris showed me their new TV. [names an event in the past]
Antonio went on holiday to Brazil. [names an event in the past; irregular past of go]
I wish I had a puppy. [names an imagined situation, not a situation in the past]
I was hoping you’d help tomorrow. [makes an implied request sound more polite]

	[bookmark: perfect]perfect
	The perfect form of a verb generally calls attention to the consequences of a prior event; for example, he has gone to lunch implies that he is still away, in contrast with he went to lunch. ‘Had gone to lunch’ takes a past time point (i.e. when we arrived) as its reference point and is another way of establishing time relations in a text. The perfect tense is formed by:
turning the verb into its past participle inflection
adding a form of the verb have before it.
It can also be combined with the progressive (e.g. he has been going).
	She has downloaded some songs. [present perfect; now she has some songs]
I had eaten lunch when you came. [past perfect; I wasn’t hungry when you came]

	[bookmark: phoneme]phoneme
	A phoneme is the smallest unit of sound that signals a distinct, contrasting meaning. For example:
/t/ contrasts with /k/ to signal the difference between tap and cap
/t/ contrasts with /l/ to signal the difference between bought and ball.
It is this contrast in meaning that tells us there are two distinct phonemes at work.
There are around 44 phonemes in English; the exact number depends on regional accents. A single phoneme may be represented in writing by one, two, three or four letters constituting a single grapheme. 
	The word cat has three letters and three phonemes: /kæt/
The word catch has five letters and three phonemes: /kaʧ/
The word caught has six letters and three phonemes: /kɔ:t/

	[bookmark: phrase]phrase
	A phrase is a group of words that are grammatically connected so that they stay together, and that expand a single word, called the ‘head’. The phrase is a noun phrase if its head is a noun, a preposition phrase if its head is a preposition, and so on; but if the head is a verb, the phrase is called a clause. Phrases can be made up of other phrases.
	She waved to her mother. [a noun phrase, with the noun mother as its head]
She waved to her mother. [a preposition phrase, with the preposition to as its head]
She waved to her mother. [a clause, with the verb waved as its head]

	[bookmark: plural]plural
	A plural noun normally has a suffix –s or –es and means ‘more than one’.
There are a few nouns with different morphology in the plural (e.g. mice, formulae).
	dogs [more than one dog]; boxes [more than one box]
mice [more than one mouse]

	[bookmark: possessive]possessive
	A possessive can be:
a noun followed by an apostrophe, with or without s
a possessive pronoun.
The relation expressed by a possessive goes well beyond ordinary ideas of ‘possession’. A possessive may act as a determiner.
	Tariq’s book [Tariq has the book]
The boys’ arrival [the boys arrive]
His obituary [the obituary is about him]
That essay is mine. [I wrote the essay]

	[bookmark: prefix]prefix
	A prefix is added at the beginning of a word in order to turn it into another word.
Contrast suffix.
	overtake, disappear

	[bookmark: preposition]preposition
	A preposition links a following noun, pronoun or noun phrase to some other word in the sentence. Prepositions often describe locations or directions, but can describe other things, such as relations of time.
Words like before or since can act either as prepositions or as conjunctions.
	Tom waved goodbye to Christy. She’ll be back from Australia in two weeks.
I haven’t seen my dog since this morning.
Contrast: I’m going, since no‑one wants me here! [conjunction: links two clauses]

	[bookmark: prepositionphrase]preposition phrase
	A preposition phrase has a preposition as its head followed by a noun, pronoun or noun phrase.



	He was in bed.
I met them after the party.

	[bookmark: presenttense]present tense
	Verbs in the present tense are commonly used to:
talk about the present
talk about the future.
They may take a suffix –s (depending on the subject).
See also tense.
	Jamal goes to the pool every day. [describes a habit that exists now]
He can swim. [describes a state that is true now]
The bus arrives at three. [scheduled now]
My friends are coming to play. [describes a plan in progress now]

	[bookmark: progressive]progressive
	The progressive (also known as the ‘continuous’) form of a verb generally describes events in progress. It is formed by combining the verb’s present participle (e.g. singing) with a form of the verb be (e.g. he was singing). The progressive can also be combined with the perfect (e.g. he has been singing).
	Michael is singing in the store room. [present progressive]
Amanda was making a patchwork quilt. [past progressive]
Usha had been practising for an hour when I called. [past perfect progressive]

	[bookmark: pronoun]pronoun
	Pronouns are normally used like nouns, except that:
they are grammatically more specialised
it is harder to modify them
In the examples, each sentence is written twice: once with nouns, and once with pronouns (underlined). Where the same thing is being talked about, the words are shown in bold.
	Amanda waved to Michael.
She waved to him. 
John’s mother is over there. His mother is over there.
The visit will be an overnight visit. This will be an overnight visit. 
Simon is the person: Simon broke it. He is the one who broke it.

	[bookmark: punctuation]punctuation
	Punctuation includes any conventional features of writing other than spelling and general layout: the standard punctuation marks . , ; : ? ! - – ( ) “ ” ‘ ’ , and also word-spaces, capital letters, apostrophes, paragraph breaks and bullet points. One important role of punctuation is to indicate sentence boundaries.
	“I’m going out, Usha, and I won’t be long,” Mum said.

	[bookmark: ReceivedPronunciation]Received Pronunciation
	Received Pronunciation (often abbreviated to RP) is an accent which is used only by a small minority of English speakers in England. It is not associated with any one region. Because of its regional neutrality, it is the accent which is generally shown in dictionaries in the UK (but not, of course, in the USA). RP has no special status in the national curriculum.
	

	[bookmark: register]register
	Classroom lessons, football commentaries and novels use different registers of the same language, recognised by differences of vocabulary and grammar. Registers are ‘varieties’ of a language which are each tied to a range of uses, in contrast with dialects, which are tied to groups of users.
	I regret to inform you that Mr Joseph Smith has passed away. [formal letter]
Have you heard that Joe has died? [casual speech]
Joe falls down and dies, centre stage. [stage direction]

	[bookmark: relativeclause]relative clause
	A relative clause is a special type of subordinate clause that modifies a noun. It often does this by using a relative pronoun such as who or that to refer back to that noun, though the relative pronoun that is often omitted.
A relative clause may also be attached to a clause. In that case, the pronoun refers back to the whole clause, rather than referring back to a noun.
In the examples, the relative clauses are underlined, and both the pronouns and the words they refer back to are in bold.
	That’s the boy who lives near school. [who refers back to boy]
The prize that I won was a book. [that refers back to prize]
The prize I won was a book. [the pronoun that is omitted]
Tom broke the game, which annoyed Ali. [which refers back to the whole clause]

	[bookmark: rootword]root word
	Morphology breaks words down into root words, which can stand alone, and suffixes or prefixes which can’t. For example, help is the root word for other words in its word family such as helpful and helpless, and also for its inflections such as helping. Compound words (e.g. help-desk) contain two or more root words. When looking in a dictionary, we sometimes have to look for the root word (or words) of the word we are interested in.
	played [the root word is play]
unfair [the root word is fair]
football [the root words are foot and ball]

	[bookmark: schwa]schwa
	The name of a vowel sound that is found only in unstressed positions in English. It is the most common vowel sound in English.
It is written as /ə/ in the International Phonetic Alphabet. In the English writing system, it can be written in many different ways.
	/əlɒŋ/ [along]
/bʌtə/ [butter]
/dɒktə/ [doctor]

	[bookmark: sentence]sentence
	A sentence is a group of words which are grammatically connected to each other but not to any words outside the sentence.
The form of a sentence’s main clause shows whether it is being used as a statement, a question, a command or an exclamation.
A sentence may consist of a single clause or it may contain several clauses held together by subordination or co-ordination. Classifying sentences as ‘simple’, ‘complex’ or ‘compound’ can be confusing, because a ‘simple’ sentence may be complicated, and a ‘complex’ one may be straightforward. The terms ‘single-clause sentence’ and ‘multi-clause sentence’ may be more helpful.
	John went to his friend’s house. He stayed there till tea-time.
John went to his friend’s house, he stayed there till tea-time. [This is a ‘comma splice’, a common error in which a comma is used where either a full stop or a semi-colon is needed to indicate the lack of any grammatical connection between the two clauses.]
You are my friend. [statement]
Are you my friend? [question]
Be my friend! [command]
What a good friend you are! [exclamation]
Ali went home on his bike to his goldfish and his current library book about pets. [single-clause sentence]
She went shopping but took back everything she had bought because she didn’t like any of it. [multi-clause sentence]

	[bookmark: splitdigraph]split digraph
	See digraph.
	

	[bookmark: StandardEnglish]Standard English
	Standard English can be recognised by the use of a very small range of forms such as those books, I did it and I wasn’t doing anything (rather than their non-Standard equivalents); it is not limited to any particular accent. It is the variety of English which is used, with only minor variation, as a major world language. Some people use Standard English all the time, in all situations from the most casual to the most formal, so it covers most registers. The aim of the national curriculum is that everyone should be able to use Standard English as needed in writing and in relatively formal speaking.
	I did it because they were not willing to undertake any more work on those houses. [formal Standard English]
I did it cos they wouldn’t do any more work on those houses. [casual Standard English]
I done it cos they wouldn’t do no more work on them houses. [casual non-Standard English]

	[bookmark: stress]stress
	A syllable is stressed if it is pronounced more forcefully than the syllables next to it. The other syllables are unstressed.
	about
visit

	[bookmark: subject]subject
	The subject of a verb is normally the noun, noun phrase or pronoun that names the ‘do-er’ or ‘be-er’. The subject’s normal position is:
just before the verb in a statement
just after the auxiliary verb, in a question.
Unlike the verb’s object and complement, the subject can determine the form of the verb (e.g. I am, you are).
	Rula’s mother went out.
That is uncertain.
The children will study the animals.
Will the children study the animals?

	[bookmark: subjunctive]subjunctive
	In some languages, the inflections of a verb include a large range of special forms which are used typically in subordinate clauses, and are called ‘subjunctives’. English has very few such forms and those it has tend to be used in rather formal styles.
	The school requires that all pupils be honest.
The school rules demand that pupils not enter the gym at lunchtime.
If Zoë were the class president, things would be much better.

	[bookmark: subordinatesubordination]subordinate, subordination
	A subordinate word or phrase tells us more about the meaning of the word it is subordinate to. Subordination can be thought of as an unequal relationship between a subordinate word and a main word. For example:
an adjective is subordinate to the noun it modifies
subjects and objects are subordinate to their verbs.
Subordination is much more common than the equal relationship of co-ordination.
See also subordinate clause.
	big dogs [big is subordinate to dogs]
Big dogs need long walks. [big dogs and long walks are subordinate to need]
We can watch TV when we’ve finished. [when we’ve finished is subordinate to watch]

	[bookmark: subordinateclause]subordinate clause
	A clause which is subordinate to some other part of the same sentence is a subordinate clause; for example, in The apple that I ate was sour, the clause that I ate is subordinate to apple (which it modifies). Subordinate clauses contrast with co-ordinate clauses as in It was sour but looked very tasty. (Contrast: main clause)
However, clauses that are directly quoted as direct speech are not subordinate clauses.
	That’s the street where Ben lives. [relative clause; modifies street]
He watched her as she disappeared. [adverbial; modifies watched]
What you said was very nice. [acts as subject of was]
She noticed an hour had passed. [acts as object of noticed]
Not subordinate: He shouted, “Look out!”

	[bookmark: suffix]suffix
	A suffix is an ‘ending’, used at the end of one word to turn it into another word. Unlike root words, suffixes cannot stand on their own as a complete word.
Contrast prefix.
	call – called
teach – teacher [turns a verb into a noun]
terror – terrorise [turns a noun into a verb]
green – greenish [leaves word class unchanged]

	[bookmark: syllable]syllable
	A syllable sounds like a beat in a word. Syllables consist of at least one vowel, and possibly one or more consonants.
	Cat has one syllable.
Fairy has two syllables.
Hippopotamus has five syllables.

	[bookmark: synonym]synonym
	Two words are synonyms if they have the same meaning, or similar meanings. Contrast antonym.
	talk – speak
old – elderly

	[bookmark: tense]tense
	In English, tense is the choice between present and past verbs, which is special because it is signalled by inflections and normally indicates differences of time. In contrast, languages like French, Spanish and Italian, have three or more distinct tense forms, including a future tense. (See also: future.)
The simple tenses (present and past) may be combined in English with the perfect and progressive.
	He studies. [present tense – present time]
He studied yesterday. [past tense – past time]
He studies tomorrow, or else! [present tense – future time]
He may study tomorrow. [present tense + infinitive – future time]
He plans to study tomorrow. [present tense + infinitive – future time]
If he studied tomorrow, he’d see the difference! [past tense – imagined future]
Contrast three distinct tense forms in Spanish:
Estudia. [present tense]
Estudió. [past tense]
Estudiará. [future tense]

	[bookmark: transitiveverb]transitive verb
	A transitive verb takes at least one object in a sentence to complete its meaning, in contrast to an intransitive verb, which does not.
	He loves Juliet.
She understands English grammar.

	[bookmark: trigraph]trigraph
	A type of grapheme where three letters represent one phoneme.
	High, pure, patch, hedge

	[bookmark: unstressed]unstressed
	See stressed.
	

	[bookmark: verb]verb
	The surest way to identify verbs is by the ways they can be used: they can usually have a tense, either present or past (see also future).
Verbs are sometimes called ‘doing words’ because many verbs name an action that someone does; while this can be a way of recognising verbs, it doesn’t distinguish verbs from nouns (which can also name actions). Moreover many verbs name states or feelings rather than actions.
Verbs can be classified in various ways: for example, as auxiliary, or modal; as transitive or intransitive; and as states or events.
	He lives in Birmingham. [present tense]
The teacher wrote a song for the class. [past tense]
He likes chocolate. [present tense; not an action]
He knew my father. [past tense; not an action]
Not verbs:
The walk to Halina’s house will take an hour. [noun]
All that surfing makes Morwenna so sleepy! [noun]

	[bookmark: vowel]vowel
	A vowel is a speech sound which is produced without any closure or obstruction of the vocal tract.
Vowels can form syllables by themselves, or they may combine with consonants.
In the English writing system, the letters a, e, i, o, u and y can represent vowels.
	

	[bookmark: word]word
	A word is a unit of grammar: it can be selected and moved around relatively independently, but cannot easily be split. In punctuation, words are normally separated by word spaces.
Sometimes, a sequence that appears grammatically to be two words is collapsed into a single written word, indicated with a hyphen or apostrophe (e.g. well-built, he’s).
	headteacher or head teacher [can be written with or without a space]
I’m going out.
9.30 am

	[bookmark: wordclass]word class
	Every word belongs to a word class which summarises the ways in which it can be used in grammar. The major word classes for English are: noun, verb, adjective, adverb, preposition, determiner, pronoun, conjunction. Word classes are sometimes called ‘parts of speech’.
	

	[bookmark: wordfamily]word family
	The words in a word family are normally related to each other by a combination of morphology, grammar and meaning.
	teach – teacher
extend – extent – extensive
grammar – grammatical – grammarian























Letters and Sounds: Progression
	Week
	Letters
	Word building examples
	High frequency words
	Tick

	1
	s-a-t-p
	sat, tap, pat
	a   as   at
	

	2
	-i-
	sit, pit, tip, pip, sip
	is  it
	

	
	n-/-n
	pan, pin, tin, tan, nap
	in  an
	

	
	m-/-m
	man, mat, map
	am
	

	
	d-/-d
	sad, dip
	dad  did  and
	

	3
	g-/-g
	pig, dig, gas, gap
	
	

	
	-o-
	pot, top, dog, pop
	got  on  not
	

	
	-c-
	cot, cap, cat, cod
	can
	

	
	k-
	kid, kit
	
	

	4
	-ck
	pack, sack, kick, pick, sick
	
	

	
	-e-
	pet, ten, net, pen, peg, men, neck
	get
	

	
	-u-
	run, mug, cup, sun, mud
	mum  up  put  (north)
	

	
	r-
	rat, rag, ram, rug, rot, rip, rim
	
	

	
	Tricky
	to, the, (reading)
	
	

	5
	h-
	hot, hut, hop, hit, hat, hum, hug
	had  his  him  has
	

	
	b-
	bad, bag, bed, bug, bus, bat
	big  back  but
	

	
	f-/-ff
	fan, fat, fit, fun, fog, puff, huff
	of  if  off
	

	
	l-/-ll
	lap, leg, lit, bell, fill, doll, sell, tell
	let
	

	
	-ss
	
	
	

	
	Tricky
	
	
	


Phase Two


Phase Three

	Week
	Letters
	Word building examples
	High frequency words
	Tick

	1
	j-
	jam, jab, jug, jog, job, jet
	
	

	
	v-
	van, vet, vat
	
	

	
	w-
	win, wig, wag, web, wax
	will
	

	
	-x
	mix, fix, box, tax, six
	
	

	
	Tricky
	to, the, no, go, I, into
	
	

	2
	y-
	yes, yet, yap, yell
	
	

	
	z-
	zip, zigzag
	
	

	
	-zz
	buzz, jazz
	
	

	
	qu-
	quit, quiz, quick, quack
	
	

	
	Tricky
	we, me (reading)       to, the (spelling)
	
	

	3
	ch-/-ch
	chop, chin, chip, chill, check, such, rich, much
	
	

	
	sh-/-sh
	ship, shop, shed, shell, fish, cash, rush
	
	

	
	th-/-th
	thin, thick, moth
	that this them then with
	

	
	-ng
	ring, rang, hang, song, wing, king, long, sing
	
	

	
	Tricky
	he, she, be (reading)
	
	

	4
	-ai-
	wait, hail, pain, aim, sail, main, tail, rain, bait
	
	

	
	-ee-
	feel, weep, feet, jeep, meet, week, deep, keep
	see
	

	
	-igh
	high, sigh, light, might, night, right, sight, fight, tight
	
	

	
	-oa-
	coat, load, goat, loaf, road, soap, oak, toad
	
	

	
	Tricky
	was (reading)              no, go (spelling)
	
	

	5
	-oi-
	oil, boil, coin, coil, join, soil
	
	

	
	-oo-      (long)
	zoo, boot, hoof, zoom, cool, food, root, moon
	too
	

	
	-oo-     (short)
	foot, cook, good, book, took, wood, wool, hook
	look
	

	
	-ow
	owl, cow, how, town
	down  now
	

	
	Tricky
	my (reading)
	
	

	6
	-ar
	bar, car, bark, card, cart, hard, jar, park
	
	

	
	-air
	air, chair, fair, hair, lair, pair
	
	

	
	-ear
	ear dear, fear, hear, gear, near, tear, year, rear
	
	

	
	Tricky
	you (reading)
	
	

	7
	-er
	germ, perm, term
	
	

	
	-ur
	fur, burn, burp, curl, hurt, surf, turn
	
	

	
	-or
	fork, cork, sort, born, worn, fort, torn, short
	for
	

	
	-ure
	sure, pure, cure
	
	

	
	Tricky
	her, they (reading)
	
	

	8-12
	Revise
	all, are (reading) 
	
	



Phase Four

	Week
	Letters
	Word building examples
	High frequency words
	Tick

	1
	-st
	nest, best, chest, cost, lost, gust, toast
	just
	

	
	-nd
	band, land, hand, pond, fond, wind, windmill
	
	

	
	-mp
	lamp, damp, camp, limp, chimp, jump, hump
	
	

	
	-nt
	tent, dent, hunt, joint, paint, burnt
	went
	

	
	-nk
	bank, thank, sink, link, think, bunk, chunk
	
	

	
	Tricky
	said, so (reading)                     he, she, we, me, be (spelling)
	
	

	2
	-ft
	gift, lift, shift, tuft, theft, soft, softest
	
	

	
	-sk
	ask, task, tusk, husk, desktop
	
	

	
	-lt
	tilt, belt, felt, melt, melting, shelter
	
	

	
	-lp
	gulp, helpdesk, helper
	help
	

	
	others
	golf, shelf (-lf)   milk (-lk)   kept (-pt)  next (-xt)
	
	

	
	Tricky
	have, you, like, come (reading)                  was, you (spelling)
	
	

	3
	tr-
	Consonant Clusters
	trip, tree, train, trash, trail, trend, trust, trunk
	
	

	
	dr-
	
	drank, droop, drop, drift, driftwood
	children
	

	
	gr-
	
	grab, green, grip, groan, grunt, grant, grasp
	
	

	
	cr-
	
	cream, creep, crash, crisp, cramp, crust, crept
	
	

	
	br-
	
	brand, bring, brush, brown, brass
	
	

	
	fr-
	
	frog, fresh, frost, frown, freshness
	from
	

	
	Tricky
	
	were, there, little, one (reading)       they, all, are (spelling)
	
	

	4
	bl-
	
	bleed, blend, blink, blank, blast
	
	

	
	fl-
	
	flag, flair, float, floating
	
	

	
	gl-
	
	glad, glass, glint
	
	

	
	pl-
	
	plan, plum, plump
	
	

	
	cl-
	
	clamp, clown, clear
	
	

	
	sl-
	
	slept, slant
	
	

	
	Tricky
	
	do, when, out, what (reading)                     my, her (spelling)
	
	

	5
	sp-
	spot, spin, spoil, spoon, sport, speech, spend
	
	

	
	st-
	stop, step, steep, start, star, stair, stand, stamp
	
	

	
	tw-
	twin, twist, twisting
	
	

	
	sm-
	smell, smart, smear
	
	

	
	others
	printer (pr)  scoop (sc)  skunk (sk)  sniff (sn)
	
	

	6
	-nch
	bench, drench, trench, punch, crunch, lunchbox
	it’s
	

	
	scr-
	scrunch, scrap
	
	

	
	shr-
	shrink
	
	

	
	str-
	strap, string, street
	
	

	
	thr-
	thrust, thrush, thrill
	
	
























Phase Five

	Week
	Letters
	Word building examples
	High frequency words
	Tick

	1
	-ay
	play, may, say, stray, clay, spray, tray
	day
	

	
	-ou-
	out, cloud, scout, found, proud, sprout
	about  house
	

	
	-ie
	pie, lie, tie, die, cried, tried, spied, fried
	
	

	
	-ea-
	sea, seat, meat, treat, heap, least, repeat
	
	

	
	Tricky
	oh, their (reading)                                     said, so (spelling)
	
	

	2
	-oy
	boy, toy, joy, oyster, destroy, enjoy, royal
	
	

	
	-ir
	girl, sir, bird, shirt, skirt, birth, third, third, first
	
	

	
	-ue
	blue, clue, glue, true, issue, tissue, venue
	
	

	
	-aw
	paw, raw, claw, jaw, lawn, yawn, law
	saw
	

	
	Tricky
	people, Mr, Mrs (reading)                       have, like (spelling)
	
	

	3
	wh-
	when, which, wheel, whisper
	
	

	
	ph-
	phonics, dolphin, elephant, alphabet
	
	

	
	-ew
	new, few, stew, blew, chew, grew, drew, screw
	
	

	
	-oe
	toe, hoe, doe, foe, woe, goes, tomatoes
	
	

	
	-au-
	haul, launch, haunted, August, author
	
	

	
	Tricky
	looked, called (reading)                       some, come (spelling)
	
	

	4
	a-e
	take, game, race, snake
	came, made, make
	

	
	e-e
	these, even, theme, gene, scene, complete
	
	

	
	i-e
	like, pine, ripe, shine, slide, prize, nice
	time
	

	
	o-e
	bone, pole, home, alone, those, stone, woke
	
	

	
	u-e
	June, flute, prune, rude, rule
	
	

	
	/zh/
-s-  -ge
	treasure, vision, television, pleasure, leisure
visual, measure, usual, casual, beige
	
	

	
	Tricky
	asked (reading)                                   were, there (spelling)
	
	

	5
	Alternative pronunciations of graphemes:   c   g   ch   y
	by
	

	
	Tricky
	water, where, who, again, thought, through (reading) little (spelling)
	put (south)
	

	6
	Alternative pronunciations of graphemes:   a    i    o    u
	old
	

	
	Tricky
	work, mouse, many, laughed, because (reading) one, so, out (spelling)
	
	

	7
	Alternative pronunciations of graphemes:   ea   ie   er   ow   ou
	
	

	
	Tricky
	different, any, eyes, friends, once, olease (reading) when, what (spelling)
	
	

	8-30
	Alternative pronunciations of graphemes:   /c/   /ch/   /f/   /j/   /m/   /n/   /ng/   /r/   /s/   /sh/   /v/   /w/   /e/   /i/   /o/   /u/   /ai/   /ee/   /igh/   /oa/   /oo/   /oo/   /ar/   /or/   /ur/   /ow/   /oi/   /ear/   /air/   /ure/   /er/
	very
	

	
	
	
	

	
	
	your
	

	
	Tricky
	oh, their, people, Mr, Mrs, looked, called, asked (spelling)
	here
	




Phases
These are estimations of the groups that should be teaching each phase, although these may differ slightly depending on the phonics set that you teach and the class’ ability.
Phase 1 – Reception
Phase 2 – Reception 
Phase 3 – Reception
Phase 4 – Reception (consonant clusters)
Phase 5 – Year 1
Phase 6 – Year 2


Phonics Sessions – Structure
Each phonics session, no matter which phase you are teaching, should follow a structure similar to below:
Introduce session goals and steps to success

Revisit & review

Teach

Practise

Apply

Assess learning against steps to success
However, within each phase, each of the above sections will entail different things.  Below will explain what should be done in each section of a phonics session when working at each phase.

Phase Two
Revisit & review: 
· Practise previously learned letters
· Practise oral blending or segmenting
Teach:
· Teach a new letter
· Teach blending and/or oral segmentation with letters (weeks 2 and 3)
· Teach one or two tricky words (week 3 onwards)
Practise:
· Practise reading and/or spelling words with the new letter
Apply
· Read or write a caption (with the teacher) using one or more high-frequency words and words containing the new letter (week 3 onwards)




Phase Three 
Revisit & review:
· Practise previously learned letters and graphemes
Teach:
· Teach new graphemes
· Teach one or two tricky words
Practise:
· Practise blending and reading words with a new GPC
· Practise segmenting and spelling words with a new GPC
Apply:
· Read or write a caption or a sentence using one or more tricky words and words containing the graphemes
Phase Four 
Revisit & review:
· Practise previously learned graphemes
Teach:
· Teach blending and segmentation of adjacent consonants
· Teach some tricky words
Practise:
· Practise blending and reading words adjacent consonants
· Practise segmenting and spelling words with adjacent consonants
Apply:
· Read or write sentences using one or more high-frequency words and words containing adjacent consonants
Phase Five 
Revisit & review:
· Practise previously learned graphemes
Teach:
· Teach new graphemes
· Teach tricky words
Practise:
· Practise blending and reading words with the new GPC
· Practise segmenting and spelling words with the new GPC
Apply:
· Read or write a sentence using one or more high-frequency words and words containing the graphemes
Letters & Sounds - Phonics Assessment Statements
Phase 2 Assessment 
S  a  t  p,    i n m d,  	g o c k ,     k e u r,     h b f ff l ll ss
· Give the sound when shown any Phase 2 letter
· Find any Phase 2 letter, from a display, when given the sound.
· Be able to orally blend and segment CVC words.
· Be able to blend to read and segment to spell (using magnetic letters) VC words such as: if, am, on, up and pseudo words such as ip, ug, and ock.
· Be able to read the five tricky words the, to I, no, go.

Phase 3 Assessment											                          
j  v  w  x,      y z  zz  qu     ch   sh   th   ng   ai   ee   igh   oa   oo   ar   or   ur   ow   oi   ear   air   ure   
· Give the sound when shown all or most Phase 2 and 3 graphemes.
· Find all or most Phase 2 and 3 graphemes, from a display, when given the sound.
· Be able to blend and read CVC words.
· Be able to blend to segment and make phonemically plausible attempts at spelling CVC words.
· Be able to read the tricky words he, she, we, me, be, was, you, her, they, all, are.
· Be able to spell the tricky words the, to, I, no, go.
· Write each letter correctly when following a model. 
Phase 4 can be taught alongside Phase 3. Phase 4 introduces consonant clusters that are used with known graphemes for the spelling and reading of words.

Phase 4 Assessment 
There are no new graphemes for phase 4. Consolidate phases 3 and 4 and begin learning phase 5 graphemes ASAP  
· Give the sound when shown all or most Phase 2 and 3 graphemes.
· Find all or most Phase 2 and 3 graphemes, from a display, when given a sound.
· Be able to blend and read words containing adjacent consonants.
· Be able to segment and spell words containing adjacent consonants.
· Be able to read the tricky words some, one, said, come, do, so, were, when, have, there, out, like, little, what.
· Be able to spell the tricky words he, she, we, me, be, was, my, you, her, they, all, are.
· Write each letter, usually correctly.


Phase 5 Assessment 
Further graphemes for reading and alternative pronunciations:  see Page 144 of Letters and Sounds
· Give the sound when shown any grapheme that has been taught.
· For any given sound, write the common graphemes.
· Apply phonic knowledge and skill as a prime approach to reading and spelling unfamiliar words that are not completely decodable.
· Read and spell phonetically decodable 2 and 3 syllable words. 
· Read automatically all the words in the list of 100 high-frequency words.
· 
· Read automatically all the words in the list of 100 high-frequency words.
· Accurately spell most of the words in the list of 100 high-frequency words.
· Form each letter correctly.


















VCOP Activity Ideas
· If they use something from VCOP in their literacy book, highlight it in a specific colour (vocab is blue etc). They then stick a sticker of that colour on a wall chart. They get rewards for certain amounts of stickers, and can see from the colours which aspects of VCOP they are using.  Could extend by saying that must be three WOW words to get a sticker for vocabulary, three different types of openers etc…
· Class sit in a circle, each child saying a connective in turn around the circle. Might be better to sit in smaller table group circles so more involvement per child.  Extension of this to try to think of a sentence using previous persons connective and then saying new connective for next person.
· Class sit in a circle each child saying a WOW word, (sometimes starting letter is chosen sometimes they think of one for next letter of the alphabet sometimes there will be a theme eg adjectives or adverbs to describe an object or action) in turn around the circle. Might be better to sit in smaller table group circles so more involvement per child.  Extension of this to try to think of a sentence using previous persons WOW word and then saying new WOW word for next person.
· Class sit in a circle, each child saying a sentence opener in turn around the circle. Might be better to sit in smaller table group circles so more involvement per child.
Extension of this is to try to think of a sentence using the previous person’s sentence opener and then saying new opener for next person.
· Using the Sentence opener cards, all children sit in a circle and take turns to turn one over, then next person has to think of a sentence beginning in that form or with that word.
· Give each piece of punctuation a point score with harder ones given more points, then on a particular piece of work mark simply for punctuation and each time some used in correct way score punctuation points. Might be an idea to say comma in list only 1 point and if more than 4 items in a list its worth nothing in order to stop child who makes a long list and equally commas in a complex sentences worth more as otherwise will just write lots of short simple sentences. You might adjust system to suit where your class are at the time. Then use punctuation certificates as reward with points written on, aim being to get more next time a bit like a tables test.
· Leave a powerpoint of connectives which have been used in the first session scrolling. Children will then look up and use in their work.
· Answer register with a wow word, a connective, or a word to describe a picture and can’t be one that’s gone before. So doesn’t take long make sure they know at end of previous day what next morning will bring e.g. tomorrow we need to think of connectives to answer register with.
· Make one of those origami fortune teller things and then you could use them for VCOP, put connectives on one lot of flaps and Wow words underneath, then the children have to make a sentence etc… Here’s link on how to make them http://www.tappi.org/paperu/art_class/fortuneTeller.htm     or
http://www.enchantedlearning.com/crafts/origami/fortuneteller/ 
http://www.tes.co.uk/Resources/Resources.aspx?root=&src=&size=&page=1&resourceId=&subjectId=9&keyStageId=2&topicId=291&keywords=&typeId=6&order=
· Write one simple word in the middle of a sheet and in groups or pairs, how many better words can you think of in 5 minutes that mean the same? Share a few at end. Next day see if you can add even more in a different colour.  Next day can you write as many sentences as possible, each one different and each one using one of these words.
· You have 1 minute to list as many connectives as possible (or other type of word) share ideas. Then 1 min to put 2 of them in a sentence, share. Then 1 min to up level their sentence by using a better opener or wow words etc. Share sentences.  A great challenge and can be all done on whiteboards.
· How about have a WOW word for day and all pupils have to try to fit that into a spoken sentence during that day and earn points for doing so. Have to have a witness sign a slip to say they did it.
· Put a picture in middle of sheet and five areas around it linked to senses of sight, hearing, touch/texture and smell and one for the emotions it evokes. Children on own or in pairs have five minutes to think of as many good words as possible to describe this making sure at least one word in each category. Then teacher shares a few. Following day in a new colour they try to add to this maybe stealing ideas from previous day maybe extending previous work e.g. if used word red maybe add to this with bright, vivid, blood etc… This could run for several days each day the 5 minutes could end with them counting number of words that day and writing it in the same colour. Could then put up best words on wall.
· Using sentence opener cards get children to think of as many sentences as possible and to put them into categories giving points for each category. Or write sentences for each category again to earn as many points as possible as a team in 5 minutes etc… Or sorting given sentences into category.
· Play the 'complication game', which is based on the computer version downloadable from the fiery ideas site. www.fieryideas.com.  Working in groups, each group is given a complex sentence, e.g. 'Encouraged by the extension of the holidays, the teachers danced along the corridor towards the staff room'. There are cards, which say things like move the subordinate clause; change the main clause; add a wow word; miss a turn; and change the verb. The children choose a card and complete the task. If they complete it correctly they keep the card.
· Human sentences - moving and changing sentences shows children that they need to make changes to punctuation and capital letters too.
· http://www.tes.co.uk/Resources/Resource.aspx?action=added&resourceId=5112 a great powerpoint resource
· A link to several free resources on tes: http://www.tes.co.uk/Resources/Resources.aspx?start=search&root=&subjectId=0&typeId=0&keyStageId=0&keywords=VCOP
· Free silly sentence cards here http://www.instantdisplay.co.uk/free.htm
· Have a series of cards with punctuation pictures on, one for connectives, one for openers and one for WOW words. In pairs pick a card from each pile and then against clock make a sentence. Extension: Could pass it on to next pair to improve.
· http://www.trinityeducational.co.uk/ literacy section some good bits to buy in all literacy areas and free bit including punctuation characters.  On above site the sentence openers are in free section
· A link to some sentence starters that’s free too: http://www.tes.co.uk/Resources/Resources.aspx?root=&src=&size=&page=1&resourceId=&subjectId=9&keyStageId=2&topicId=291&keywords=&typeId=6&order=
· Write a range of connectives on small cards, with a number of points given for each connectives depending on its difficulty/level.  Children, in pairs, to have cards facing down on the table and take it in turns to pick one.  They then have to verbally put it into a sentence.  If the sentence doesn’t make sense or the connective isn’t used correctly then they get no points; if the sentence is good and the connective is used appropriately then they get the number of points written on the card for that connective.  The partner or child in the class that has the most points wins raffle tickets.  Extension – If the child can use the connective and subordinating clause at the beginning of the sentence then they get double points for that connective!


Maths Programme of Study
Number (MN)
Number & Place Value
1. Count forwards or backwards in steps of powers of 10 for any given number up to   1 000 000
2. Read, write, order and compare numbers to at least 1 000 000 and determine the value of each digit
3. Recognise and use thousandths and relate them to tenths, hundredths and decimal equivalents
4. Interpret negative numbers in context, count forwards and backwards with positive and negative whole numbers, including through zero
5. Round any number up to 1 000 000 to the nearest 10, 100, 1000, 10 000 and 100 000
6. Round decimals with two decimal places to the nearest whole number and to one decimal place
7. Solve number problems and practical problems that involve all of the above
Addition & Subtraction
8. Use rounding to check answers to calculations and determine, in the context of a problem, levels of accuracy
9. Recall and use addition and subtraction facts to 20 fluently, and derive and use for related facts up to 1000 and decimals to 2dp
10. Add numbers mentally including:
· U.t + U
· U.t + U.t
· U.th+U.th
· ThHTU + various
11. Subtract numbers mentally including:
· U.t – U
· U.t - U.t
· U.th –U.th
· ThHTU – various
12. Add integers and decimals with 4 or more digits using the column method (including variation of regrouping and numbers of different lengths)
13. Subtract integers and decimals with more than 4 digits using the column method (including zeros in first number and numbers of different lengths)
14. Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why
Multiplication & Division
15. Count forwards or backwards in steps of powers of 10 for any given number up to  1 000 000
16. Multiply and divide whole numbers and those involving decimals by 10, 100 and 1000
17. Identify multiples and factors, including finding all factor pairs of a number, and common factors of two numbers
18. Know and use the vocabulary of prime numbers, prime factors and composite (non-prime) numbers
19. Establish whether a number up to 100 is prime and recall prime numbers up to 19
20. Recognise and use square numbers and cube numbers, and the notation for squared (2) and cubed (3)
21. Use known facts to multiply and divide multiples of 10 and decimals to 2dp
22. Multiply two-digit and three-digit integers by a one-digit number using a mental method involving jottings
23. Multiply numbers of up to four digits by a one-digit number using short multiplication (including decimals to 3dp)
24. Multiply two or three digit integers by  two-digit integers using grid method
25. Divide numbers of up to 4 digits by a one-digit number using short division (including decimals to 3dp) and interpret remainders appropriately for the maths story context or as remainder, fraction or decimal
26. Solve problems involving multiplication and division including using their knowledge of factors and multiples, squares and cubes
27. Solve problems involving addition, subtraction, multiplication and division and a combination of these, including understanding the meaning of the equals sign
28. Solve problems involving multiplication and division, including scaling by simple fractions and problems
Fractions
29. Identify, name and write equivalent fractions of a given fraction, represented visually, including tenths and hundredths
30. Recognise mixed numbers and improper fractions and convert from one form to the other and write mathematical statements > 1 as a mixed number [for example, 2/5 + 4/5 = 6/5 = 1 1/5 ]
31. Read and write decimal numbers as fractions [for example, 0.71 = 71/100 ]
32. Recognise and use thousandths and relate them to tenths, hundredths and decimal equivalents
33. Recognise the per cent symbol (%) and understand that per cent relates to ‘number of parts per hundred’, and write percentages as a fraction with denominator 100, and as a decimal
34. Round decimals with two decimal places to the nearest whole number and to one decimal place
35. Read, write, order and compare numbers up to 3d.p
36. Compare and order fractions whose denominators are all multiples of the same number
37. Use an array to add and subtract fractions with different denominators 
38. Multiply proper fractions and mixed numbers by whole numbers, using manipulatives and representations
39. Solve problems involving numbers up to 3d.p
40. Solve problems which require knowing percentage and decimal equivalents of 1/2, 1/4, 1/5, 2/5, 4/5 and those with a denominator of a multiple of 10 or 25

Measurement (MM)
Time & Money
1. Know a wide range of units of time including millennium, century and decade
2. Read roman numerals to 1000 (M) and recognise years written in numerals
3. Solve problems involving converting between units of time including reading timetables fluently
Other measures (Incl area and perimeter)
4. Convert between different units of metric measure (for example, kilometre and metre; centimetre and metre; centimetre and millimetre; gram and kilogram; litre and millilitre)
5. Understand and use approximate equivalences between metric units and common imperial units such as inches, pounds and pints
6. Estimate volume [for example, using 1 cm3blocks to build cuboids (including cubes)] and capacity [for example, using water]
7. Measure and calculate the perimeter of composite rectilinear shapes in centimetres and metres
8. Calculate and compare the area of rectangles (including squares), and including using standard units, square centimetres (cm2) and square metres (m2) and estimate the area of irregular shapes
9. Recognise and use square numbers and cube numbers, and the notation for squared (2) and cubed (3)
10. Use all four operations to solve problems involving measure using decimal notation including scaling

Geometry (MG)
Properties of Shapes
1. Identify 3-D shapes, including cubes and other cuboids, from 2-D representations 
2. Distinguish between regular and irregular polygons based on reasoning about equal sides and angles
3. Know angles are measured in degrees: estimate and compare acute, obtuse and reflex angles
4. Draw given angles, and measure them in degrees (o)
5. Identify:
· angles at a point and one whole turn (total 360o)
· angles at a point on a straight line and 1/2  a turn (total 180o)
· other multiples of 90o
6. Use the properties of rectangles to deduce related facts and find missing lengths and angles
Position & Direction
7. Identify, describe and represent the position of a shape following a reflection or translation, using the appropriate language, and know that the shape has not changed

Statistics (MS)
1. Complete, read and interpret information in tables, including timetables
2. Solve comparison, sum and difference problems using information presented in a line graph

Algebra/Problem Solving (MAPS)
1. Solve number problems and practical problems that involve all of the above#
2. Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why 
3. Solve problems involving multiplication and division including using their knowledge of factors and multiples, squares and cubes 
4. Solve problems involving addition, subtraction, multiplication and division and a combination of these, including understanding the meaning of the equals sign
5. Solve problems involving multiplication and division, including scaling by simple fractions and problems 
6. Solve problems involving numbers up to three decimal places
7. Solve problems which require knowing percentage and decimal equivalents of 1/2, 1/4, 1/5, 2/5, 4/5 and those with a denominator of a multiple of 10 or 25
8. Solve problems involving converting between units of time 
9. Use the properties of rectangles to deduce related facts and find missing lengths and angles
10. Solve comparison, sum and difference problems using information presented in a line graph 



	Maths Appendix 1 – Yearly Overview

	
	
	1
	2
	3
	4
	5
	6

	Number
	Number and Place Value
	· Count forwards and backwards to and across 100 from any given number
· Count in multiples of 2,5 and 10 
· Read and write numbers to 100 in numerals and to 20 in words
· Say the number that is 1 more or less than any given number up to 100
· Identify and represent numbers using objects and pictorial representations 
· Compare and order numbers 1– 20 using language equal to, more than, less than, most, least and fewer





	· Count forwards and backwards in multiples of 2, 3, 5 from 0 and in tens from any number
· Read and write two-digit and three-digit numbers in numerals and words 
· Find 10 more or less than any TU
· Partition TU numbers in different ways 
· Represent, write and recognise the place value of each digit in TU numbers
· Identify, represent and estimate numbers to 100 using manipulatives and representations
· Compare and order numbers to 100 including halves, thirds and quarters using <, > and = signs

· Use place value and number facts to solve problems


	· Count in multiples of 4, 8, 50 and 100
· Read and write numbers to at least 1000 in numerals and words 
· Find 10 or 100 more than any number up to 1000
· Partition TU and HTU numbers in different ways,
· Represent, write and recognise the place value of each digit in TU and HTU numbers
· Represent and estimate numbers to 1000 using manipulatives and representations
· Compare and order numbers to 1000 using <, > and = signs

· Solve number and practical problems that involve all of the above areas of number and place value
	· Count in multiples of 6, 7, 9, 25 and 1000
· Count backwards through zero to include negative numbers
· Find 1000 more or less than a given number
· Recognise the place value of each digit in a four-digit number (thousands, hundreds, tens, and ones)
· Find the effect of dividing a one- or two-digit number by 10 and 100, identifying the value of the digits in the answer as ones, tenths and hundredths 
· Identify, represent and estimate numbers using different representations
· Round any number to the nearest 10, 100 or 1000 and 1 digit decimals to the nearest integer
· Order and compare numbers beyond 1000 and with the same number of decimal places (up to 2dp)

· Solve number and practical problems that involve all of the above areas of number and place value and with increasingly large positive numbers
	· Count forwards or backwards in steps of powers of 10 for any given number up to   1 000 000
· Read, write, order and compare numbers to at least 1 000 000 and determine the value of each digit
· Recognise and use thousandths and relate them to tenths, hundredths and decimal equivalents
· Interpret negative numbers in context, count forwards and backwards with positive and negative whole numbers, including through zero
· Round any number up to 1 000 000 to the nearest 10, 100, 1000, 10 000 and 100 000
· Round decimals with two decimal places to the nearest whole number and to one decimal place

· Solve number problems and practical problems that involve all of the above
	· Read, write, order and compare numbers up to 10 000 000 and determine the value of each digit
· Use negative numbers in context, and calculate intervals across zero
· Identify the value of each digit in numbers given to three decimal places and multiply and divide numbers by 10, 100 and 1000 giving answers up to three decimal places
· Round any whole number to a required degree of accuracy

· Solve problems which require answers (including decimals) to be rounded to specified degrees of accuracy


	
	Addition and Subtraction
	· Read, write and interpret mathematical statements involving addition (+), subtraction (–) and equals (=) signs

· Represent and use number bonds and related subtraction facts within 20

· Add one-digit and two-digit integers to 20, including zero using concrete objects, number lines  and mentally
·  Subtract one-digit and two-digit integers from 20, including zero using concrete objects, number lines  and mentally

· Solve one-step problems that involve addition and subtraction, using concrete objects and pictorial representations, and missing number problems such as 7 = * - 9
	· Show that addition of two numbers can be done in any order (commutative) and subtraction of one number from another cannot
· Recognise and use the inverse relationship between addition and subtraction and use this to check calculations and solve missing number problems

· Recall and use addition and subtraction facts to 20 fluently, and derive and use for related facts up to 100

· Add integers using concrete objects, number lines  and mentally, including:
* a two-digit number and ones or tens
* two two-digit numbers
* adding three one-digit numbers
·  Subtract integers using concrete objects, number lines  and mentally, including:
* a two-digit number and ones or tens
* two two-digit numbers

· Solve problems with addition and subtraction: using concrete objects and pictorial representations, including those involving numbers, quantities and measures applying their increasing knowledge of mental and written methods
· Solve simple problems in a practical context involving addition and subtraction of money of the same unit, including giving change
	· Estimate the answer to a calculation and use inverse operations to check answer

· Recall and use addition and subtraction facts to 20 fluently, and derive and use for related facts up to 1000

· Add numbers using concrete objects, pictorial representations and mentally including
* HTU + U
* HTU + T
* HTU +  H
* TU + TU
· Subtract numbers using concrete objects, pictorial representations and mentally including
* HTU - U
* HTU - T
* HTU -  H
* TU - TU 

· Add integers  with up to 3 digits using the column method (including regrouping twice)
· Subtract integers with up to 3 digits using the column method (including regrouping twice)

· Solve problems, including missing number problems, using number facts, place value, and more complex addition and subtraction
	· Estimate and use inverse operations to check answers to a calculation

· Recall and use addition and subtraction facts to 20 fluently, and derive and use for related facts up to 1000 and decimals to 1dp

· Add numbers mentally including
*  HTU +TU
* HTU + HTU
* ThHTU + various
· Subtract numbers mentally including
* HTU -TU
* HTU - HTU
* ThHTU - various

· Add integers and decimals with up to 4 digits using the column method (including variation of regrouping)
· Subtract integers and decimals with up to 4 digits using the column method (including variation of regrouping)

· Solve addition and subtraction two-step problems in contexts, deciding which operations and methods to use and why
	· Use rounding to check answers to calculations and determine, in the context of a problem, levels of accuracy

· Recall and use addition and subtraction facts to 20 fluently, and derive and use for related facts up to 1000 and decimals to 2dp

· Add numbers mentally including:
* U.t + U
* U.t + U.t
* U.th+U.th
* ThHTU + various
· Subtract numbers mentally including:
* U.t - U
* U.t - U.t
* U.th –U.th
* ThHTU - various

· Add integers and decimals with 4 or more digits using the column method (including variation of regrouping and numbers of different lengths)
· Subtract integers and decimals with more than 4 digits using the column method (including zeros in first number and numbers of different lengths)

· Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why
	· Use estimating to check answers to calculations and determine, in the context of a problem, levels of accuracy

· Recall and use addition and subtraction facts to 20 fluently, and derive and use for related facts up to 1000 and decimals to 2dp

· Add numbers mentally including integers and decimals with varying number of digits
· Subtract numbers mentally including integers and decimals with varying number of digits 

· Add integers and decimals with more than 4 digits using the column method (including variation of regrouping and numbers of different lengths)
· Subtract integers and decimals with more than 4 digits using the column method (including zeros in first number and numbers of different lengths)

· Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why
· Solve problems involving addition, subtraction, multiplication and division and a combination of these, including understanding the meaning of the equals sign
· Use knowledge of the order of operations to carry out calculations involving the four operations

	
	Multiplication and Division
	· Count in multiples of 2,5 and 10

· Use concrete objects and arrays to answer multiplication problems (answers 10 or below)
· Use concrete objects and arrays to answer division problems (dividends 10 or below)

· Solve one-step problems involving multiplication and division, by calculating the answer using concrete objects, pictorial representations and arrays with the support of the teacher





	· Count forwards and backwards in multiples of 2, 3, 5 from 0 and in tens from any number
· Show that multiplication of two numbers can be done in any order (commutative) and division of one number by another cannot
· Calculate mathematical statements for multiplication and division within the multiplication tables and write them using the multiplication (×), division (÷) and equals (=) signs

· Recall and use multiplication and division facts for the 2, 5 and 10 multiplication tables, including recognising odd and even numbers

·  Use concrete objects, pictorial representations, arrays and numberlines to answer multiplication problems (answers below 20)
· Multiply a teen number by 2 or 5 using a blank array
· Use concrete objects, pictorial representations and arrays to answer division problems (dividends below 20)

· Solve problems involving multiplication and division, using materials, arrays, repeated addition, mental methods, and multiplication and division facts, including problems in contexts
	· Count in multiples of 4, 8, 50 and 100
· Estimate the answer to a calculation and use inverse operations to check answers

· Recall and use multiplication and division facts for the 3, 4 and 8 multiplication tables

· Use doubling to multiply U/TU by 2,4 and 8
· Use halving to divide U/TU by 2,4 and 8

· Multiply a two-digit and three-digit integers by a one-digit integer using the grid method 
·  Divide 2 and 3 digit integers by one digit numbers using short division (with no regrouping but can involve remainders)

· Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and correspondence problems in which n objects are connected to m objects
	· Count in multiples of 6, 7, 9, 25 and 1000
· Use place value, known and derived facts to multiply and divide mentally, including: multiplying by 0 and 1; dividing by 1; multiplying together three numbers
· Recognise and use factor pairs and commutativity in mental calculations
· Estimate and use inverse operations to check answers to a calculation

· Recall multiplication and division facts for multiplication tables up to 12 × 12

· Use known facts to multiply multiples of 10
· Use known facts to divide multiples of 10

· Multiply two-digit and three-digit numbers by a one-digit number using the grid method (including decimals to 1dp)
· Divide 2 and 3 digit integers by one digit numbers using short division (including regrouping and remainders)

· Solve problems involving multiplying and adding, including using the distributive law to multiply two digit numbers by one digit, integer scaling problems and harder correspondence problems such as n objects are connected to m objects 

	· Count forwards or backwards in steps of powers of 10 for any given number up to  1 000 000
· Multiply and divide whole numbers and those involving decimals by 10, 100 and 1000
· Identify multiples and factors, including finding all factor pairs of a number, and common factors of two numbers
· Know and use the vocabulary of prime numbers, prime factors and composite (non-prime) numbers
· Establish whether a number up to 100 is prime and recall prime numbers up to 19
· Recognise and use square numbers and cube numbers, and the notation for squared (2) and cubed (3)

· Use known facts to multiply and divide multiples of 10 and decimals to 2dp
· Multiply two-digit and three-digit integers by a one-digit number using a mental method involving jottings

· Multiply numbers of up to four digits by a one-digit number using short multiplication (including decimals to 3dp)
· Multiply two or three digit integers by  two-digit integers using grid method
· Divide numbers of up to 4 digits by a one-digit number using short division (including decimals to 3dp) and interpret remainders appropriately for the maths story context or as remainder, fraction or decimal

· Solve problems involving multiplication and division including using their knowledge of factors and multiples, squares and cubes
· Solve problems involving addition, subtraction, multiplication and division and a combination of these, including understanding the meaning of the equals sign
· Solve problems involving multiplication and division, including scaling by simple fractions and problems
	· Perform mental calculations, including with mixed operations and large numbers 
· Identify common factors, common multiples and prime numbers 
· Use common factors to simplify fractions; use common multiples to express fractions in the same denomination 
· Calculate, estimate and compare volume of cubes and cuboids using standard units, including centimetre cubed (cm3) and cubic metres (m3), and extending to other units such as mm3 and km3 
· Use estimation to check answers to calculations and determine, in the context of a problem, levels of accuracy

· Multiply two-digit and three-digit numbers by a one-digit number using a mental method involving jottings
· Use known facts and partitioning to divide  3 digit integers by a one digit number using a mental method 

· Multiply numbers of up  to four digits by a one-digit number using short multiplication (including decimals to 3dp)
· Multiply two, three or four digit numbers by  two-digit numbers using grid method (including decimals to 3dp)
· Divide numbers of up to 4 digits by a one-digit number using the short division (including decimals to 3dp) and interpret remainders appropriately for the maths story context or as whole-number reminder, fraction or decimal
· Divide 3 and 4-digit integers by a two-digit integers using chunking and interpret remainders appropriately for the maths story context or as whole-number reminder, fraction or decimal

· Use their knowledge of the order of operations to carry out calculations involving the four operations

	
	Fractions
(Incl Decimals and Percentages)
	· Use manipulatives and representations to count forwards and backwards in halves up to 10 starting from any number 
· Recognise, find and name a half as one of two equal parts of an object, shape or quantity
· Find one half of a set of objects

· Use manipulatives and representations to add a half to an integer or an integer and a half  (up to a total of 10)
·  Use manipulatives and representations to subtract  a half from an integer or an integer and a half  (maximum first number of 10)
· Use manipulatives and representations to multiply an integer by  a half  (Maximum first number of 4)
· Use manipulatives and representations to divide an integer  into halves  (Up to a dividend of 4)






	· Use manipulatives and representations to count forwards and backwards in halves, thirds and quarters up to 10 starting from any number, recognising the equivalence between ½ and 2/4 through the use of representations
· Recognise, find, name and write fractions 1/3, 1/4, 2/4, 3/4 of a length, shape, set of objects or quantity
· Write simple fractions number equivalents e.g. ½ of 6  3 and recognise the equivalence of ½ and 2/4
·  Compare and order halves, thirds and quarters using <, > and = signs

· Use manipulatives and representations to add halves, quarters and thirds to an integer or an integer and a fraction (up to a total of 10)
· Use manipulatives and representations to subtract halves, quarters and thirds from an integer or an integer and a fraction (maximum first number of 10)
· Use manipulatives and representations to multiply an integer by  a half, third or quarter  (Maximum first number of 4)
· Use manipulatives and representations to divide an integer into halves, thirds or quarters (Up to a dividend of 4)

	· Count in fractions halves through to twelfths  and recognise that tenths arise from dividing an object into 10 equal parts and in dividing one-digit numbers or quantities by 10
· Recognise, find and write fractions of a discrete set of objects: unit fractions and non-unit fractions with small denominators
· Identify, represent, read, name and write unit fractions up to 1/12 
· Recognise and use fractions as numbers: unit fractions and non-unit fractions with small denominators
· Recognise and show, using diagrams, equivalent fractions with small denominators
·  Use manipulatives and representations to compare and order unit fractions, and fractions with the same denominators

· Use manipulatives and representations  to add fractions with the same denominator (totaling less than one) 
· Use manipulatives and representations to  subtract fractions with the same denominator (first number less than one)
· Use manipulatives and representations to multiply an integer by  a half, third or quarter  (Maximum first number of 8)
· Use manipulatives and representations to divide an integer into halves, thirds or quarters (Up to a dividend of 8)

· Solve number and practical problems that involve all of the above knowledge of fractions
	· Count up and down in hundredths
· Recognise and show, using diagrams, families of common equivalent fractions 
· Recognise and write decimal equivalents of ¼, ½, ¾ and any number of tenths or hundredths 
· Find the effect of dividing a one or two-digit number by 10 and 100, identifying the value of the digits in the answer as ones, tenths and hundredths 
· Round decimals with one decimal place to the nearest whole number 
· Compare numbers with the same number of decimal places up to two decimal places 

· Use manipulatives and representations to  add fractions with the same denominator within and beyond one 
· Use manipulatives and representations to subtract fractions with the same denominator within and beyond one 
· Use manipulatives and representations to multiply an integer by  a half, third or quarter  (Maximum first number of 10)
· Use manipulatives and representations to divide an integer into halves, thirds or quarters (Up to a dividend of 10)

· Solve simple measure and money problems involving fractions and decimals to two decimal places 
· Solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide quantities, including non-unit fractions where the answer is a whole number
	· Identify, name and write equivalent fractions of a given fraction, represented visually, including tenths and hundredths
· Recognise mixed numbers and improper fractions and convert from one form to the other and write mathematical statements > 1 as a mixed number [for example, 2/5 + 4/5 = 6/5 = 1 1/5 ]
· Read and write decimal numbers as fractions [for example, 0.71 = 71/100 ]
· Recognise and use thousandths and relate them to tenths, hundredths and decimal equivalents
· Recognise the per cent symbol (%) and understand that per cent relates to ‘number of parts per hundred’, and write percentages as a fraction with denominator 100, and as a decimal
· Round decimals with two decimal places to the nearest whole number and to one decimal place
· Read, write, order and compare numbers up to 3d.p
· Compare and order fractions whose denominators are all multiples of the same number

· Use an array to add and subtract fractions with different denominators 
· Multiply proper fractions and mixed numbers by whole numbers, using manipulatives and representations

· Solve problems involving numbers up to 3d.p
· Solve problems which require knowing percentage and decimal equivalents of 1/2, 1/4, 1/5, 2/5, 4/5 and those with a denominator of a multiple of 10 or 25
	· Use common factors to simplify fractions; use common multiples to express fractions in the same denomination
· Associate a fraction with division and calculate decimal fraction equivalents [for example, 0.375] for a simple fraction [for example, 3/8]
· Identify the value of each digit in numbers given to three decimal places and multiply and divide numbers by 10, 100 and 1000 giving answers up to three decimal places
· Compare and order fractions, including fractions > 1

· Use an array to add and subtract fractions with different denominators  and mixed numbers
· Multiply simple pairs of proper fractions, writing the answer in its simplest form  [for example, ¼ x ½ = 1/8
· Divide proper fractions by whole numbers [for example, 1/3 ÷ 2 = 1/6]

· Solve problems which require answers to be rounded to specified degrees of accuracy
· Solve problems involving the calculation of percentages [for example, of measures, and such as 15% of 360] and the use of percentages for comparison
· Solve problems involving unequal sharing and grouping using knowledge of fractions and multiples

	Measurement
	Time and Money
	· Tell the time to the hour and half past the hour and draw hands on a clock to show these times
· Compare, describe and solve practical problems for time [for example, quicker, slower, earlier, later]
· Measure and begin to record time in hours, minutes and seconds
· Sequence events in chronological order using language [for example, before and after, next, first, today, yesterday, tomorrow, morning, afternoon and evening]
· Recognise and use language relating to dates, including days of the week, weeks, months and years

· Recognise and know the value of different denominations of coins and notes
	· Tell the time to five including quarter past/to the hour and draw hands on a clock to show these times
· Compare and sequence intervals of time
· Know the number of minutes in an hour and the number of hours in a day

· Recognise and use symbols for pounds (£) and pence (p); combine amounts to make a particular value
· Find different combinations of coins that equal the same amounts of money

· Solve simple problems in a practical context involving addition and subtraction of money of the same unit, including giving change
	· Tell and write the time from an analogue clock, including using Roman numerals from I to XII, and 12-hour and 24-hour clocks
· Estimate and read time with increasing accuracy to the nearest minute; record and compare time in terms of seconds, minutes and hours; use vocabulary such as o’clock, a.m./p.m., morning, afternoon, noon and midnight
· Know the number of seconds in a minute and the number of days in each month, year and leap year

· Add and subtract amounts of money to give change, using both £ and p in practical contexts
	· Read, write and convert time between analogue and digital 12- and 24-hour clocks
· Read roman numerals to 100 (I to C) and know that over time the numeral system changed to include the concept of zero and place value

· Estimate, compare and calculate different measures, including money in pounds and pence

· Solve problems involving converting from hours to minutes; minutes to seconds; years to months; weeks to days 

	· Know a wide range of units of time including millennium, century and decade
· Read roman numerals to 1000 (M) and recognise years written in numerals

· Solve problems involving converting between units of time including reading timetables fluently


	

	
	Other measures
(Incl area and perimeter)
	· Compare, describe and solve practical problems for:
* lengths and heights [for example, long/short, longer/shorter, tall/short, double/half]
* mass/weight [for example, heavy/light, heavier than, lighter than]
* capacity and volume [for example, full/empty, more than, less than, half, half full, quarter]
· Measure and begin to record the following:
*  lengths and heights
* mass/weight
* capacity and volume

	· Compare and order lengths, mass, volume/capacity and record the results using >, < and =
· Choose and use appropriate standard units to estimate and measure length/height in any direction (m/cm); mass (kg/g); temperature (°C); capacity (litres/ml) to the nearest appropriate unit, using rulers, scales, thermometers and measuring vessels

	· Measure, compare, add and subtract: lengths (m/cm/mm); mass (kg/g); volume/capacity (l/ml)

· Measure the perimeter of simple 2-D shapes

	· Convert between different units of measure [for example, kilometre to metre; hour to minute]

· Measure and calculate the perimeter of rectilinear figure (including squares) in centimetres and metres
· Find the area of rectilinear shapes by counting squares
· Know that perimeter can be expressed algebraically as 2(a + b) where a and b are the dimensions in the same unit

	· Convert between different units of metric measure (for example, kilometre and metre; centimetre and metre; centimetre and millimetre; gram and kilogram; litre and millilitre)
· Understand and use approximate equivalences between metric units and common imperial units such as inches, pounds and pints
· Estimate volume [for example, using 1 cm3blocks to build cuboids (including cubes)] and capacity [for example, using water]

· Measure and calculate the perimeter of composite rectilinear shapes in centimetres and metres
· Calculate and compare the area of rectangles (including squares), and including using standard units, square centimetres (cm2) and square metres (m2) and estimate the area of irregular shapes
· Recognise and use square numbers and cube numbers, and the notation for squared (2) and cubed (3)

· Use all four operations to solve problems involving measure using decimal notation including scaling
	· Use, read, write and convert between standard units, converting measurements of length, mass, volume and time from a smaller unit of measure to a larger unit, and vice versa, using decimal notation to up to three decimal places
· Convert between miles and kilometres

· Recognise that shapes with the same areas can have different perimeters and vice versa
· Recognise when it is possible to use formulae for area and volume of shapes
· Calculate the area of parallelograms and triangles
· Calculate, estimate and compare volume of cubes and cuboids using standard units, including cubic centimetres (cm3) and cubic metres (m3), and extending to other units [e.g. mm3 and km3]

· Solve problems involving the calculation and conversion of units of measure, using decimal notation up to three decimal places where appropriate


	Geometry
	Properties of shapes
	· Recognise and name common 2-D and 3-D shapes, including:
* 2-D shapes [for example, rectangles (including squares), circles and triangles]
* 3-D shapes [e.g. cuboids (including cubes), pyramids and spheres]
	· Identify and describe the properties of 2-D shapes, including the number of sides and line symmetry in a vertical line
· Identify 2-D shapes on the surface of 3-D shapes, [for example, a circle on a cylinder and a triangle on a pyramid]
· Compare and sort common 2-D and 3-D shapes and everyday objects
· Identify and describe the properties of 3-D shapes, including the number of edges, vertices and faces
	· Draw 2-D shapes and make 3-D shapes using modelling materials
· Recognise 3-D shapes in different orientations and describe them
· Recognise angles as a property of shape or a description of a turn

	· Compare and classify geometric shapes, including quadrilaterals and triangles, based on their properties and sizes
· Identify lines of symmetry in 2-D shapes presented in different orientations
· Complete a simple symmetric figure with respect to a specific line of symmetry
· Identify acute and obtuse angles and compare and order angles up to two right angles by size
	· Identify 3-D shapes, including cubes and other cuboids, from 2-D representations 
· Distinguish between regular and irregular polygons based on reasoning about equal sides and angles
· Know angles are measured in degrees: estimate and compare acute, obtuse and reflex angles
· Draw given angles, and measure them in degrees (o)
· Identify:
* angles at a point and one whole turn (total 360o)
* angles at a point on a straight line and 1/2  a turn (total 180o)
* other multiples of 90o
· Use the properties of rectangles to deduce related facts and find missing lengths and angles
	· Draw 2-D shapes using given dimensions and angles
· Recognise, describe and build simple 3-D shapes, including making nets
· Compare and classify geometric shapes based on their properties and sizes and find unknown angles in any triangles, quadrilaterals, and regular polygons
· Illustrate and name parts of circles, including radius, diameter and circumference and know that the diameter is twice the radius
· Recognise angles where they meet at a point, are on a straight line, or are vertically opposite, and find missing angles

	
	Position and Direction
	· Describe, position, direction and movement including whole, half, quarter and three quarter turns

	· Order and arrange combinations of mathematical objects in patterns and sequences
· Use mathematical vocabulary to describe position, direction and movement including movement in a straight line and distinguishing between rotation as a turn and in terms of right angles for quarter, half and three-quarter turns (clockwise and anti-clockwise)
	· Identify right angles, recognise that two right angles make a half-turn, three make three quarters of a turn and four a complete turn; identify whether angles are greater than or less than a right angle
· Identify horizontal and vertical lines and pairs of perpendicular and parallel lines
	· Describe positions on a 2-D grid as coordinates in the first quadrant
· Describe movements between positions as translations of a given unit to the left/right and up/down
· Plot specified points and draw sides to complete a given polygon
	· Identify, describe and represent the position of a shape following a reflection or translation, using the appropriate language, and know that the shape has not changed
	· Describe positions on the full coordinate grid (all four quadrants)
· Draw and translate simple shapes on the coordinate plane, and reflect them in the axes

	Statistics
	






	· Interpret and construct simple pictograms, tally charts, block diagrams and simple tables
· Ask and answer simple questions by counting the number of objects in each category and sorting the categories by quantity
· Ask and answer questions about totalling and comparing categorical data



	· Interpret and present data using bar charts, pictograms and tables

· Solve one-step and two-step questions [e.g. ‘How many more?’ and ‘How many fewer?’] using information presented in scaled bar charts and pictograms and tables
	· Interpret and present discrete and continuous data using appropriate graphical methods, including bar charts and time graphs

· Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other graphs

	· Complete, read and interpret information in tables, including timetables

· Solve comparison, sum and difference problems using information presented in a line graph

	· Interpret and construct pie charts and line graphs and use these to solve problems
· Calculate and interpret the mean as an average

	Algebra/Problem Solving
NB Taught through other areas apart from Year 6  
Year 6 includes Ratio and proportion
	· Solve one-step problems that involve addition and subtraction, using concrete objects and pictorial representations, and missing number problems such as 7 = * - 9 
· Represent and use number bonds and related subtraction facts within 20
· Sequence events in chronological order using language [for example, before and after, next, first, today, yesterday, tomorrow, morning, afternoon and evening]
· Solve one-step problems involving multiplication and division, by calculating the answer using concrete objects, pictorial representations and arrays with the support of the teacher




	· Use place value and number facts to solve problems 
· Solve problems with addition and subtraction: using concrete objects and pictorial representations, including those involving numbers, quantities and measures 
· Solve simple problems in a practical context involving addition and subtraction of money of the same unit, including giving change
· Recall and use addition and subtraction facts to 20 fluently, and derive and use related facts up to 100
· Recognise and use the inverse relationship between addition and subtraction and use this to check calculations and solve missing number problems
· Solve problems involving multiplication and division, using materials, arrays, repeated addition, mental methods, and multiplication and division facts, including problems in contexts 
· Compare and sequence intervals of time
· Order and arrange combinations of mathematical objects in patterns and sequences
	· Solve number and practical problems that involve all of the above areas of place value
· Solve problems, including missing number problems, using number facts, place value, and more complex addition and subtraction 
· Solve problems, including missing number problems, involving multiplication and division, including positive integer scaling problems and correspondence problems in which n objects are connected to m objects 
· Solve number and practical problems that involve all of the above knowledge of fractions
· Solve one-step and two-step questions [e.g. ‘How many more?’ and ‘How many fewer?’] using information presented in scaled bar charts and pictograms and tables 

	· Solve number and practical problems that involve all of the above areas of number and place value and with increasingly large positive numbers 
· Solve addition and subtraction two-step problems in contexts, deciding which operations and methods to use and why
· Solve problems involving multiplying and adding, including using the distributive law to multiply two digit numbers by one digit, integer scaling problems and harder correspondence problems such as n objects are connected to m objects 
· Solve problems involving increasingly harder fractions to calculate quantities, and fractions to divide quantities, including non-unit fractions where the answer is a whole number
· Solve simple measure and money problems involving fractions and decimals to two decimal places 
· Solve problems involving converting from hours to minutes; minutes to seconds; years to months; weeks to days 
· Know that perimeter can be expressed algebraically as 2(a + b) where a and b are the dimensions in the same unit
· Solve comparison, sum and difference problems using information presented in bar charts, pictograms, tables and other graphs
	· Solve number problems and practical problems that involve all of the above
· Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why 
· Solve problems involving multiplication and division including using their knowledge of factors and multiples, squares and cubes 
· Solve problems involving addition, subtraction, multiplication and division and a combination of these, including understanding the meaning of the equals sign
· Solve problems involving multiplication and division, including scaling by simple fractions and problems 
· Solve problems involving numbers up to three decimal places
· Solve problems which require knowing percentage and decimal equivalents of 1/2, 1/4, 1/5, 2/5, 4/5 and those with a denominator of a multiple of 10 or 25
· Solve problems involving converting between units of time 
· Use the properties of rectangles to deduce related facts and find missing lengths and angles
· Solve comparison, sum and difference problems using information presented in a line graph 


	· Solve problems involving addition, subtraction, multiplication and division and a combination of these, including understanding the meaning of the equals sign
·  Solve addition and subtraction multi-step problems in contexts, deciding which operations and methods to use and why
· Use their knowledge of the order of operations to carry out calculations involving the four operations
· Solve problems which require answers (including decimals) to be rounded to specified degrees of accuracy
· Solve problems involving the calculation of percentages [for example, of measures, and such as 15% of 360] and the use of percentages for comparison Solve problems which require answers to be rounded to specified degrees of accuracy
· Solve problems involving unequal sharing and grouping using knowledge of fractions and multiples
· Solve problems involving the calculation and conversion of units of measure, using decimal notation up to three decimal places where appropriate
· Solve problems involving similar shapes where the scale factor is known or can be found
· Solve problems involving the relative sizes of two quantities where missing values can be found by using integer multiplication and division facts
· Use simple formulae
· Generate and describe linear number sequences
· Express missing number problems algebraically
· Find pairs of numbers that satisfy an equation with two unknowns
· Recognise when it is possible to use formulae for area and volume of shapes 
· Enumerate possibilities of combinations of two variables






Maths Appendix 2: Mental maths – Autumn 1, Spring 1 and Summer 1
	Weekly Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Week 1
Reading and writing numbers
	Read and write numbers to…
	

	
	100
	100
	1,000
	10,000

(including decimal tenths and hundredths)
	1,000,000

(including decimal thousandths)

	Based on needs/gap analysis

	Week 2
More or less
	One more and one less

	10 more or less than a given number to 100
	10 or 100 more or less than a given number to 1,000
	10 or 100 more or less than a given number to 10,000 (including decimals)
	10 or 100 more or less than a given number to 1,000,000
(including decimals)
	

	Week 3
Comparing and ordering
	Compare and order numbers from…
	

	
	0 to 50
	0 to 100

· Use <, > and = signs
	0 to 1000

	100 to 10,000
(including decimals)
	1,000 to 1,000,000
(including decimals)
	

	Week 4
Doubling and Halving
	Recall the doubles and halves of all numbers to at least 10
	Recall doubles and halves of numbers up to 20
	Identify the doubles and halves of two-digit numbers
	Identify the doubles and halves of two and three-digit numbers

	Use knowledge of place value to derive doubles and halves of decimals with one place
	

	Week 5
Rounding and Estimating
	Represent numbers up to 20 using concrete representations, number tracks and number lines
	Round two-digit numbers to the nearest 10
	Round two-digit or three-digit numbers to the nearest 10 or 100
	Round numbers to the nearest 10, 100 or 1000
	Use rounding to estimate the answer to a calculation
	

	Week 6
Multiplying by 10
Partitioning
	Represent numbers up to 20 using concrete representations, number tracks and number lines
	Partition two-digit numbers in different ways
	Partition three-digit numbers in different ways
	Multiply and divide integers by 10 or 100
	Multiply or divide integers and decimals by 10, 100 or 1000
	

	Week 7
Mental maths test
	Assessment by Mental Maths Test and AFL/Gap filling…

	Week 8
AFL Week
	Use your assessment for learning to continue and consolidate or fill gaps as appropriate.


Maths Appendix 2: Mental maths – Autumn 2, Spring 2 and Summer 2
	Weekly Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Week 1
Number bonds
	Represent and use number bonds and related subtraction facts within 20
	Recall and use addition and subtraction facts to 20 fluently and use related facts up to 100
	Year 2 and related facts to 1000
	Year 3 and related facts with decimals
	Year 4 and converting between fractions and decimals
	Based on needs/gap analysis

	Week 2
Addition
	Add numbers using concrete objects and pictorially including:
U + 0 and U + U
	Add numbers using concrete objects and pictorially including:
TU + U
TU + T
U + U + U
	Add numbers using concrete objects, pictorially and mentally including: 
HTU + U, HTU + T
HTU + H, TU + TU
	Add numbers mentally including: HTU +TU, HTU + HTU and THTU + various
	Add numbers mentally including
U.t + U
U.t + U.t
U.th +U.th
THTU + various
	

	Week 3
Subtraction
	Subtract numbers using concrete objects and pictorially including:
U – 0,
U - U
	Subtract numbers using concrete objects and pictorially including:
TU – U
TU - T
	Subtract numbers using concrete objects, pictorially and mentally including: HTU – U, HTU – T, HTU –H and TU -TU
	Subtract numbers mentally including: HTU –TU, HTU – HTU, and THTU - various
	Subtract numbers mentally including:
U.t - U
U.t - U.t
U.th –U.th
THTU - various
	

	Week 4
Multiplication

	Use concrete objects and arrays to answer and show U x2, U x5
	Use arrays to answer and represent U x U multiplication questions
	Use doubling to multiply U/TU by 2,4 and 8
	Use known facts to multiply multiples of 10 
	Use known facts to multiply multiples of 10 and decimals
	

	Week 5
Division
	Use concrete objects and arrays to answer and represent TU (under 10) ÷ 2 or 5
	Use arrays to answer and represent TU (under 20) ÷ U 
	Use halving to divide U/TU by 2,4 and 8
	Use known facts to divide multiples of 10
	Use known facts to divide multiples of 10 and decimals
	

	Week 6
Inverse and missing numbers
	Represent and use number bonds and related subtraction facts within 20
	Solve U+U and U-U missing number questions
	Solve U+U, U-U, U x U and TU÷U missing number questions
	Solve TU+TU, TU-TU, TU x U and TU÷U missing number questions
	As year 4 
	

	Week 7
Mental maths test
	Assessment by Mental Maths Test and AFL/Gap filling…

	Week 8
AFL Week

	Use your assessment for learning to continue and consolidate or fill gaps as appropriate.


Maths Appendix 3: Counting Focus - Ongoing
	Counting Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Guidance:
Ongoing – throughout the year. 
2 – 5 minutes before or after the OMS or after the plenary.
Counting in class should be heard!
The children should be trained to expect counting in each lesson.
	Count forwards and backwards from any given number…

	

	
	From 0 to and across 100

Count in halves
	Steps of 2, 3, 5 and 10

Count in tens from any number

Count in halves, thirds and quarters
	Count in multiples of 2, 3, 4, 5, 8, 10, 50 and 100

Count in fractions (halves through to twelfths)
	Count in multiples of 2, 3, 4, 5, 6, 7, 8, 9, 10, 25, 50, 100 and 1000

Count in fractions (halves through to twelfths)

Count in decimal tenths and hundredths
	Count in steps of 100, 1000 or 10,000 and powers of 10

Count in fractions,
tenths and hundredths

Count in decimal tenths, hundredths and thousandths
	Revise and apply everything. 

Year 6 can and SHOULD still be counting and chanting all of these things… 



Maths Appendix 4: Times Tables Focus - Ongoing
	Times Tables Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Guidance:
Ongoing throughout the year.
Squeeze not only into maths sessions, but revise and recap at any other spare times throughout the day…
Assess using a homework study times tables test.
	Summer:
2x can be introduced when appropriate.
	Autumn: 2x

Spring: 2x, 10x

Summer: 2x, 10x, 5x

	Autumn:
4x (double 2x)

Spring: 3x

Summer:
6x (double 3x)
8x (double 4x)
	Autumn: 7x

Spring: 11x

Summer: 9x, 12x
	Random application of times tables in all sessions or OMS.

Random times tables tests to 12x.

Filling in blank 12x12 multiplication squares as a speed test.
	Revise and apply all.

Move to multiples times tables – eg if you know 9x, you can work out 90x. If you know 12x, you can work out 24x.

Year 6 can and SHOULD still be revising the times tables and being subjected to random testing. 

	
	Children may well know the times tables by counting up in order. 
They may still know them by rote up to Year 4.
	Children must all times tables in and out of order.



Appendix 5: Termly Investigations Focus

Maths Using and Applying: The children also need to be assessed with reference to how they:
· Discuss and explain what they are doing…
· How  they represent their thoughts pictorially and use the practical resources and measuring apparatus
· How they represent their calculations pictorially, using notation or digits or formal written methods.


	Investigation Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Autumn
	Measuring a variety of materials or wrapping paper for presents – length and mass.
	Measuring body parts and find the total length of arms and legs. Calculating the total length in cm of both arms and legs. Finding the circumference of a head in cm.



	Finding the total cost of making a simple computer game from scratch – the boxes, covers and content. How much could it be sold for? Profit that could be made.
	Calculate how many bricks you would need to make a small square based pyramid – how will you do it?
	Bake your own bread! 
	Circuit Training Investigation – design a course and measure fitness.

	Maths to be assessed…
	· Measuring length
· Measuring weight

	· Measuring length 
· Choosing measuring apparatus
· Addition



	· Addition
· Take Away
· Money
· Two step problems

	· Measuring
· Adding
· Area/Perimeter

	· Mass and Capacity
· Reading scales
· Time
	· Measuring course.
· Counting
· Calculating
· Time
· Addition







	Investigation Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Spring
	Adding up and measuring the findings from an archaeological dig in the classroom…
	Making a habitats picture out of shapes and make a chart or diagram of the names and totals of shapes used.
	Adding up the total amount of bones in the human skeleton. How would you go about doing it? What are the total bones in the arm, legs...?
	Rainforest investigation – how many trees would you need to cut down to make a path from one side of the rainforest to the other…?




	Space age investigation. 
Making scale models of the planets in class. Creating a scale model solar system.
	SATs Preparation -  Testbase 

	Maths to be assessed…
	· Counting
· Addition

	· Shapes
· Data handling – chart


	· Addition
· Data Handling - chart
	· Measuring
· Take away
	· Calculating
· Measuring
	· Application of all areas of maths



	Investigation Focus
	Y1
	Y2
	Y3
	Y4
	Y5
	Y6

	Summer
	How many legs in the classroom investigation… Can we find the total? (People, animals, toys and CHAIRS!?)


	Holiday costs – finding the total cost of a holiday including getting there, accommodation and food etc.
	Compare the cost of living in the UK with the cost of living in another country. Pictorially represent the differences.
	Football investigation. Calculate how many players are in a football league when provided with the team names and squad numbers.
	On-going weather monitoring investigation.
	Make a topographical relief globe of planet earth.

	Maths to be assessed…
	· Counting
· Addition

	· Addition
· Money
	· Money
· Comparing costs
	· Addition

	· Finding the difference
· Negative numbers
· Reading Scales
	· Measuring
· Understanding number
· Calculating ratio





Mathematics Appendix 6: Examples of formal written methods for addition, subtraction, multiplication and division
This appendix sets out some examples of formal written methods for all four operations to illustrate the range of methods that could be taught. It is not intended to be an exhaustive list, nor is it intended to show progression in formal written methods. For example, the exact position of intermediate calculations (superscript and subscript digits) will vary depending on the method and format used.
For multiplication, some pupils may include an addition symbol when adding partial products. For division, some pupils may include a subtraction symbol when subtracting multiples of the divisor.

Addition and subtraction
[image: Four examples of addition and subtractions calculations are shown. The first is column addition with two three-digit numbers and the next three examples are column subtraction with two three-digit numbers. The last two subtraction examples use the same numbers but show two different methods for column subtraction.]

Short multiplication
[image: Three examples of short multiplication are shown, with inceasingly large numbers.]

Long multiplication
[image: Three examples of long multiplication are shown, with the examples using the same numbers to illustrate two different ways of setting out the calculation.]
Short division
[image: Three examples of short division are shown, with different figures in each example.]

Long division
[image: Three examples of long division are shown, using the same numbers in each example. Each example shows both a different way of setting out the calculation and a different way of setting out the result (with remainder, as a mixed number and as a decimal).]














Year 5 Big Ideas
The Great, the Bold and the Brave – Learning Targets

History Learning Targets
Children will:

3.1	Know that the study of history is concerned with the past in relation to the present
3.2	Know about the characteristic features of the Classical period of history
3.6	Know about the ideas, beliefs, attitudes and experiences of the peoples studied
3.7	Know about the social, cultural, religious and ethnic diversity of the periods studied
3.8	Know the terms associated with the periods they have studied
3.9	Be able to enquire into historical issues and their effects on people’s lives
3.10  	Be able to ﬁnd out about aspects of the past from a range of sources
3.11  	Be able to describe and identify reasons for and results of historical events, situations, 	and changes in the periods they have studied
3.12  	Be able to describe and make links between the main events, situations and changes both within 	and across periods
3.14  	Be able to describe how the history of one country affects that of another
3.15  	Be able to ask and answer questions about the past
3.16  	Be able to select and record information relevant to an historical topic
3.17  	Be able to place the events, people and changes in the periods they have studied into a 	chronological framework
3.18  	Be able to use dates and terms relating to the passing of time
3.19  	Be able to communicate their knowledge and understanding of history in a variety of ways, 	making appropriate use of dates and historical terms
3.20  	Understand how some aspects of the past have been represented and interpreted in different 	ways
3.21  	Understand that historical sources can be different from and contradict one another and that 	they reﬂect their context of time, place and viewpoint

Music Learning Targets
Children will:

3.1	Know that the study of music is concerned with musical expression and communication
3.3	Be able to sing songs in unison and in two parts
3.4	Be able to play tuned and untuned instruments with control and rhythmical accuracy
3.5	Be able to perform as part of an ensemble
3.6	Be able to perform with an awareness of audience
3.7	Be able to compose musical pieces combining musical elements within a structure
3.9	Be able to listen attentively with attention to detail
3.10  	Be able to make judgements about pieces of music, showing understanding, appreciation, 	respect and enjoyment as appropriate
3.11  	Be able to consider pieces of music in terms of meaning, mood, structure, place and time
3.12  	Understand that musicians use music to express emotions and experiences




Art Learning Targets
Children will:

3.1	Know that the study of art is concerned with visual and tactile expression and communication
3.2	Know how artists, craftspeople and designers from a variety of cultures and civilisations use 	materials, forms and techniques to express their emotions, observations and experiences
3.3	Be able to use a wide variety of materials, forms and techniques to express their 	emotions, observations and experiences
3.4	Be able to communicate through visual and tactile forms
3.6	Be able to make judgements about works of art, showing understanding, appreciation, respect 	and enjoyment as appropriate
3.7	Be able to consider works of art in terms of meaning, design, materials, technique, place and 	time

International Learning Targets
Children will:

3.3	Know about ways in which the lives of people in the countries they have studied affect each 	other
3.4	Know about similarities and differences between the lives of people in different countries
3.5	Be able to explain how the lives of people in one country or group are affected by the 	activities of other countries or groups
3.7	Understand that there is value both in the similarities and the differences between different 	countries

ICT: Opportunities for ICT Learning Goals
Children will:

3.3	Be able to frame questions appropriately when gathering and interrogating information
3.4	Be able to interpret their ﬁndings
3.5	Be able to identify whether their ﬁndings are valid
3.6	Be able to manipulate and combine different forms of information from different sources
3.7	Be able to use ICT to present information in a variety of forms
3.13  	Understand the importance of considering audience and purpose when presenting information

The above ICT Learning Goals can be covered in the following tasks:

History Task 1		Learning goals 	3.3, 3.4, 3.5
History Task 2		Learning goals 	3.3, 3.4, 3.5, 3.7, 3.13
History Task 3		Learning goals 	3.3, 3.4, 3.5, 3.6, 3.7, 3.13
History Task 4		Learning goals 	3.3, 3.4, 3.5, 3.7
History Task 5		Learning goals 	3.3, 3.4, 3.5
History Task 6		Learning goals 	3.3, 3.4, 3.5, 3.7, 3.13
History Task 7		Learning goals 	3.3, 3.4, 3.5
History Task 8		Learning goals 	3.3, 3.4, 3.5, 3.6, 3.7, 3.13
History Task 9		Learning goals 	3.3, 3.4, 3.5, 3.6, 3.7, 3.13
History Task 10		Learning goals 	3.3, 3.4, 3.5
History Task 11		Learning goals 	3.3, 3.4, 3.5
History Task 12		Learning goals 	3.7, 3.13
History Task 13		Learning goals 	3.3, 3.4, 3.5, 3.6, 3.7, 3.13
History Task 14		Learning goals 	3.3, 3.4, 3.5
History Task 15		Learning goals 	3.3, 3,4, 3.5
History Task 16		Learning goals 	3.3, 3.4, 3.5
Art Task 1			Learning goals 	3.3, 3.4, 3.5
International Task 1		Learning goals 	3.3, 3.4, 3.5, 3.6, 3.7, 3.13













































Bake it! – Learning Targets

Science Learning Targets
Children will:

3.1	Know that the study of science is concerned with investigating and understanding the animate 	and inanimate world around them
3.2	Be able to conduct scientiﬁc investigations
· Posing scientiﬁc questions
· Choosing an appropriate  way to investigate a scientiﬁc issue
· Using their scientiﬁc knowledge and understanding to predict the outcome
· Relating the outcome to their original prediction
· Making systematic and accurate measurements from their observations
· Drawing conclusions based on the evidence
· Explaining and justifying their predictions, investigations, ﬁndings and conclusions
· Recording and communicating their ﬁndings accurately using the most appropriate medium and the appropriate scientiﬁc vocabulary and conventions
· Repeating investigations, observations and measurements to check their accuracy and validity
· Identifying patterns in the results
· Using scientiﬁc language to explain any differences found in the results of investigations
· Suggesting ways in which their investigations and working methods could be improved
· Relating their own investigations to wider scientiﬁc ideas
3.3	Be able to gather evidence from a variety of sources
3.4	Be able to discriminate between evidence and opinion
3.5	Understand the importance of using evidence to test scientiﬁc ideas
3.6	Understand some of the effects of what they learn on people’s lives
3.31  	Know the distinctive properties of different materials
3.32  	Know about the principles of materials acting as thermal insulators
3.33  	Know what happens when materials are heated and cooled
3.34  	Know about the principles of condensation and evaporation
3.35  	Know about differences between metals and other materials
3.36  	Know that matter is made up of particles
3.37  	Know about the different arrangements of particles in solids, liquids and gases
3.39  	Be able to group and classify materials according to their properties
3.40  	Be able to identify changes that are reversible or irreversible
3.41  	Be able to separate simple mixtures
3.42  	Be able to recover dissolved solids through evaporation
3.44  	Know that heat can move from one object to another by conduction
3.45  	Be able to represent electrical circuits in drawings using conventional symbols
3.46  	Be able to construct circuits on the basis of drawings using conventional symbols





Technology Learning Targets

Children will:
3.4	Be able to respond to identiﬁed needs, wants and opportunities with informed designs and 	products
3.5	Be able to gather and use information to suggest solutions to problems
3.6	Be able to devise and use step-by-step plans
3.7	Be able to consider the needs of users when designing and making
3.8	Be able to select the most appropriate available tools and materials for a task
3.9	Be able to work with a variety of tools and materials with some accuracy
3.10  	Be able to test and evaluate their own work and improve on it

International Learning Targets

Children will:

3.2	Know about the key features related to the lives of people in the host country and/or, where 	appropriate, other countries in which they have lived
3.4	Know about similarities and differences between the lives of people in different countries
3.5	Be able to explain how the lives of people in one country or group are affected by the 	activities of other countries or groups
3.6	Be able to identify ways in which people work together for mutual beneﬁt
3.7	Understand that there is value both in the similarities and differences between different 	countries




















Mission to Mars – Learning Targets

Science Learning Targets
Children will:

3.1	Know that the study of science is concerned with investigating and understanding the animate 	and inanimate world around them
3.2	Be able to conduct scientiﬁc investigations
· Posing scientiﬁc questions
· Choosing an appropriate  way to investigate a scientiﬁc issue
· Using their scientiﬁc knowledge and understanding to predict the outcome
· Relating the outcome to their original prediction
· Making systematic and accurate measurements from their observations
· Drawing conclusions based on the evidence
· Explaining and justifying their predictions, investigations, ﬁndings and conclusions
· Recording and communicating their ﬁndings accurately using the most appropriate medium and the appropriate scientiﬁc vocabulary and conventions
· Repeating investigations, observations and measurements to check their accuracy and validity
· Identifying patterns in the results using scientiﬁc language to explain any differences found in the results of investigations
· Suggesting ways in which their investigations and working methods could be improved
· Relating their own investigations to wider scientiﬁc ideas
3.3	Be able to gather evidence from a variety of sources
3.4	Be able to discriminate between evidence and opinion
3.5	Understand the importance of using evidence to test scientiﬁc ideas
3.6	Understand some of the effects of what they learn on people’s lives
3.9	Know that changes in the environment have effects on living things
3.11  	Be able to recognise and name the major plants and animals in the host country
3.13   	Be able to recognise and name the major plants and animals in their home country
3.14  	Understand the relationship between living things and the environment in which they live
3.25  	Know about the functions of the major parts of a plant
3.26  	Know about factors that affect the growth of plants
3.27  	Know about the function of roots in anchoring and feeding plants
3.30  	Know about the conditions needed for germination
3.36  	Know that matter is made up of particles
3.48  	Know about the nature and effect of gravitational force
3.49  	Be able to identify the effects of physical forces
3.50  	Be able to measure forces
3.51  	Be able to identify the direction of forces
3.52  	Know that light travels in a straight line until it strikes an object
3.54  	Know that light travels through some materials and not through others
3.59  	Know about the relationship between the Earth and the rest of the solar system
3.60  	Know that day and night are related to the Earth spinning on its axis
3.61  	Know about the time taken for the Earth to orbit the sun and for the moon to orbit the Earth
3.62  	Know about the effects caused by the Earth moving
3.65  	Know about the major sources of energy
3.66  	Know how energy sources occur
3.67  	Know how energy sources are obtained

3.68  	Know how energy sources are used
3.69  	Know the basic principles of renewable and sustainable energy

Geography Learning Targets
Children will:

3.1	Know that the study of geography is concerned with places and environments
3.2	Know about the main physical and human features and environmental issues in particular 	localities
3.3	Know about similarities and differences between particular localities
3.13  	Be able to use a variety of sources to gather geographical information
3.14  	Be able to collect and record evidence to answer geographical questions
3.15  	Be able to identify geographical patterns and to use their knowledge and understanding to 	explain them
3.16  	Be able to use appropriate geographical vocabulary to describe and interpret their 	surroundings
3.18  	Be able to use appropriate techniques to gather information
3.19  	Be able to make plans and maps in a variety of scales using symbols and keys
3.20  	Be able to use and interpret globes and maps in a variety of scales
3.22  	Be able to explain how physical and human processes lead to similarities and differences 	between places
3.24  	Be able to communicate their knowledge and understanding of geography in a variety of 	ways
3.25  	Understand how localities are affected by natural features and processes

Technology Learning Targets
Children will:

3.1	Know that technology affects people’s lives
3.4	Be able to respond to identiﬁed needs, wants and opportunities with informed designs and 	products
3.5	Be able to gather and use information to suggest solutions to problems
3.6	Be able to devise and use step-by-step plans
3.7	Be able to consider the needs of users when designing and making
3.8	Be able to select the most appropriate available tools and materials for a task
3.9	Be able to work with a variety of tools and materials with some accuracy
3.10  	Be able to test and evaluate their own work and improve on it
3.13  	Understand the need for accurate design and working
3.14  	Understand the ways in which technology can be used to meet needs, wants and opportunities
3.15  	Understand that different techniques, tools and materials are needed for different tasks
3.16  	Understand that the quality of a product depends on how well it is made and how well it meets 	its intended purpose
 




History Learning Targets
Children will:

3.1	Know that the study of history is concerned with the past in relation to the present
3.6	Know about the ideas, beliefs, attitudes and experiences of people in the past
3.10  	Be able to ﬁnd out about aspects of the past from a range of sources
3.11  	Be able to describe and identify reasons for and results of historical events, situations, 	and changes in the periods they have studied
3.12  	Be able to describe and make links between the main events, situations and changes both within 	and across periods
3.14  	Be able to describe how the history of one country affects that of another
3.15  	Be able to ask and answer questions about the past
3.16  	Be able to select and record information relevant to an historical topic
3.17  	Be able to place the events, people and changes in the periods they have studied into a 	chronological framework
3.18  	Be able to use dates and terms relating to the passing of time
3.19  	Be able to communicate their knowledge and understanding of history in a variety of ways, 	making appropriate use of dates and historical terms


Physical Education Learning Targets
Children will:

3.1	Know that the study of physical education is concerned with healthy lifestyles and performing 	a range of movement activities
3.4	Be able to perform with control, coordination, precision and consistency
3.5	Be able to plan their own performance
3.8	Be able to identify the features of a good performance
3.9	Be able to evaluate their own performance
3.10  	Be able to reﬁne and improve their performance based on their understanding of what is 	needed
3.11  	Be able to apply the rules and conventions of a range of sports and activities
3.14  	Understand how physical activity affects the body
3.16  	Understand the importance of hygiene
3.17  	Understand the importance of safety procedures

Society Learning Targets
Children will:

3.1	Know that the study of society is concerned with learning about living as members of groups
3.5	Understand their own responsibilities in the groups to which they belong
3.6	Understand the responsibilities of others in those groups and in the wider community
3.7	Understand that the way in which people fulﬁl their responsibilities affects the lives of others
3.8	Understand that the behaviour of individuals has an effect on the lives of others






International Learning Targets
Children will:

3.1	Know about the key features related to the lives of people in their home country and, where 	appropriate, their parents’ home countries
3.2	Know about the key features related to the lives of people in the host country and/or, where 	appropriate, other countries in which they have lived
3.3	Know about ways in which the lives of people in the countries they have studied affect each 	other
3.4	Know about similarities and differences between the lives of people in different countries
3.5	Be able to explain how the lives of people in one country or group are affected by the 	activities of other countries or groups
3.6	Be able to identify ways in which people work together for mutual beneﬁt
3.7	Understand that there is value both in the similarities and the differences between different 	countries
 
ICT: Opportunities for ICT Learning Goals
Children will:

3.2	Know about an increasing number of applications of ICT for leisure, communication and work
3.3	Be able to frame questions appropriately when gathering and interrogating information
3.4	Be able to interpret their ﬁndings

The above ICT Learning Goals can be covered in the following tasks:


Science Task 5		Learning goals 	3.3, 3.4
Science Task 10		Learning goals 	3.3, 3.4
Geography Task 1		Learning goal		3.2
International Task 2		Learning goals 	3.3, 3.4




















Look Hear! – Learning Targets

Science Learning Targets
Children will:

3.1	Know that the study of science is concerned with investigating and understanding the animate 	and inanimate world around them
3.2	Be able to conduct scientiﬁc investigations
· Posing scientiﬁc questions
· Choosing an appropriate  way to investigate a scientiﬁc issue
· Using their scientiﬁc knowledge and understanding to predict the outcome
· Relating the outcome to their original prediction
· Making systematic and accurate measurements from their observations
· Drawing conclusions based on the evidence
· Explaining and justifying their predictions, investigations, ﬁndings and conclusions
· Recording and communicating their ﬁndings accurately using the most appropriate medium and the appropriate scientiﬁc vocabulary and conventions
· Repeating investigations, observations and measurements to check their accuracy and validity
· Identifying patterns in the results
· Using scientiﬁc language to explain any differences found in the results of investigations
· Suggesting ways in which their investigations and working methods could be improved
· Relating their own investigations to wider scientiﬁc ideas

3.3	Be able to gather evidence from a variety of sources
3.5	Understand the importance of using evidence to test scientiﬁc ideas
3.6	Understand some of the effects of what they learn on people’s lives
3.16  	Know the functions of the major internal and external parts of the human body
3.31  	Know the distinctive properties of different materials
3.52  	Know that light travels in a straight line until it strikes an object
3.53  	Know that light can be reﬂected, refracted or absorbed
3.54  	Know that light travels through some materials and not through others
3.55  	Know that we see things when light from them enters our eyes
3.56  	Know how sounds are changed by altering the nature and frequency of the vibrations
3.57  	Know that vibrations from sound sources travel through a medium to reach the ear
3.58  	Be able to identify the effects and uses of light and sound

Technology Learning Targets
Children will:

3.5	Be able to gather and use information to suggest solutions to problems
3.8	Be able to select the most appropriate available tools and materials for a task
3.9	Be able to work with a variety of tools and materials with some accuracy
3.10  	Be able to test and evaluate their own work and improve on it
3.11  	Be able to investigate the way in which simple products in everyday use are designed and made 	and how they work
Music Learning Targets
Children will:

3.4	Be able to play tuned and untuned instruments with control and rhythmical accuracy
3.9	Be able to listen attentively with attention to detail

International Learning Targets
Children will:

3.2	Know about the key features related to the lives of people in the host country and/or, where 	appropriate, other countries in which they have lived
3.4	Know about similarities and differences between the lives of people in different countries
3.5	Be able to explain how the lives of people in one country or group are affected by the 	activities of other countries or groups
3.6	Be able to identify ways in which people work together for mutual beneﬁt


































Weather and Climate – Learning Targets

Geography Learning Targets
Children will:

3.1	Know that the study of geography in this unit is concerned with places and physical processes 	in the world around them, including the atmosphere
3.2	Know about the main climate types and physical processes of weather
3.3	Know about similarities and differences in weather patterns between particular localities
3.4	Know how the weather and climate inﬂuences the nature of human activities
3.6	Identify and know about the weather patterns of the host country
3.8	Identify and know about the weather patterns of their home country
3.9	Know about the weather and climatic conditions in their home country and how they affect the 	environment and the lives of people living there
3.10  	Know about the weather and climatic conditions in the host country and how they affect the 	environment and the lives of people living there
3.12  	Be able to enquire into climatic factors and their effects on people’s lives
3.13  	Be able to use atlases, satellite images, the Internet, radio and television, reference materials 	and ﬁeldwork to gather information about the weather
3.15  	Be able to identify weather patterns and to use their knowledge and understanding to 	explain them
3.16  	Be able to use appropriate geographical vocabulary to describe and interpret the weather
3.17  	Be able to use instruments to record temperature, wind speed and direction, rainfall and 	humidity
3.18  	Be able to use appropriate techniques to gather information about weather patterns and 	microclimates
3.19  	Be able to make local plans and world maps in a variety of scales using symbols and keys, 	some 	of which they have devised themselves
3.20  	Be able to use and interpret globes and world maps in a variety of scales
3.22  	Be able to explain how climatic processes lead to similarities and differences between 	places
3.24  	Be able to communicate their knowledge and understanding of weather through 	presentations and reports
3.25  	Understand how localities are affected by meteorological processes
3.26  	Understand how and why some people are concerned about climate change and the steps being 	taken to address the issues
3.27  	Understand how the weather of the host country affects the everyday lives of the people who 	live there

NB. Geography Learning Target 3.26 is covered by International Task 1










Science Learning Targets
Children will:

Enquiry
3.2	Be able to conduct scientiﬁc investigations
· Posing scientiﬁc questions
· Choosing an appropriate  way to investigate a scientiﬁc issue
· Using their scientiﬁc knowledge and understanding to predict the outcome
· Relating the outcome to their original prediction
· Making systematic and accurate measurements from their observations
· Drawing conclusions based on the evidence
· Explaining and justifying their predictions, investigations, ﬁndings and conclusions
· Recording and communicating their ﬁndings accurately using the most appropriate medium and the appropriate scientiﬁc vocabulary and conventions
· Repeating investigations, observations and measurements to check their accuracy and validity
· Identifying patterns in the results
· Using scientiﬁc language to explain any differences found in the results of investigations
· Suggesting ways in which their investigations and working methods could be improved
· Relating their own investigations to wider scientiﬁc ideas
3.3	Be able to gather evidence from a variety of sources
3.4	Be able to discriminate between evidence and opinion
3.6	Understand some of the effects of what they learn on people’s lives

Materials
3.34  	Know about the principles of condensation and evaporation
3.36  	Know that matter is made up of particles

Physical Processes
3.49  	Be able to identify the effects of physical forces
3.50  	Be able to measure forces
3.51  	Be able to identify the direction of forces

Technology Learning Targets
Children will:

3.4	Be able to respond to identiﬁed needs, wants and opportunities with informed designs and 	products
3.5	Be able to gather and use information to suggest solutions to problems
3.6	Be able to devise and use step-by-step plans
3.9	Be able to work with a variety of tools and materials with some accuracy
3.10  	Be able to test and evaluate their own work and improve on it
3.13  	Understand the need for accurate design and working
3.14  	Understand the ways in which technology can be used to meet needs, wants and opportunities
3.15  	Understand that different techniques, tools and materials are needed for different tasks
3.16  	Understand that the quality of a product depends on how well it is made and how well it meets 	its intended purpose

International Learning Targets
Children will:

3.1	Know how the key features related to the lives of people in their home country and, where 	appropriate, their parents’ home countries are inﬂuenced by the weather and climate
3.2	Know how the key features related to the lives of people in the host country and/ or, where 	appropriate, other countries in which they have lived are inﬂuenced by the weather and climate
3.4	Know about the effect of similarities and differences in climate on the lives of people in 	different countries
3.6	Be able to identify ways in which people work together for mutual beneﬁt


ICT: Opportunities for ICT Learning Goals
Children will:

3.1	Know that the study of ICT is concerned with applying technology to gather, use and exchange 	information
3.3	Be able to frame questions appropriately when gathering and interrogating information
3.4	Be able to interpret their ﬁndings
3.5	Be able to identify whether their ﬁndings are valid
3.6	Be able to manipulate and combine different forms of information from different sources
3.7	Be able to use ICT to present information in a variety of forms
3.8	Be able to exchange information and ideas in a number of different ways
3.13  	Understand the importance of considering audience and purpose when presenting information

The above ICT Learning Goals can be covered in the following tasks:

Geography Task 1			Learning goals	3.1, 3.4, 3.5
Geography Task 2			Learning goals 	3.3, 3.4
Geography Task 3			Learning goals 	3.6, 3.7, 3.8, 3.13
Geography Task 8			Learning goals 	3.3, 3.4
International Task 1			Learning goals 	3.3, 3.4

















Rosetta Primary School - Classroom Expectations 2014-2015

	Class teacher
	
	Phase Leader
	



	
	Expectation
	Autumn
	Spring
	Summer

	
	
	1
	2
	1
	2
	1
	2

	Reception (and Year 1 Autumn term)
	
	
	
	
	
	

	1
	Big Idea Board - with work all relating to current Big Idea; white backing paper, with ‘road’ and Key Values represented
	
	
	
	
	
	

	2
	Big Idea Excellence Board – high quality pupils written work relating to a Big Idea 
	
	
	
	
	
	

	3
	Speaking and Listening Focus Board (S&L)
	
	
	
	
	
	

	4
	‘This lessons speaking frame is…’ displayed (S&L)
	
	
	
	
	
	

	5
	Examples of pupils hand written work (Writing)
	
	
	
	
	
	

	6
	Book Corner; engaging and age appropriate (Reading)
	
	
	
	
	
	

	7
	Sound Buddies (Years 1-3) relating to current learning at child eye level - previous sounds also displayed (Reading) 
	
	
	
	
	
	

	8
	Handwriting scheme displayed and modelled (Handwriting)
	
	
	
	
	
	

	9
	Number Bonds Display including key vocabulary; ability related (Maths)
	
	
	
	
	
	

	10
	Age related number lines – 100 Square Year 1 (Maths)
	
	
	
	
	
	

	11
	ICT represented in classroom display (ICT)
	
	
	
	
	
	

	12
	Collective Worship theme displayed and any evidence of reflections e.g. ‘used’ candle, objects, pictures (RE)
	
	
	
	
	
	

	13
	SEAL display – to reflect current theme (SEAL)
	
	
	
	
	
	

	14
	Next Steps Targets
	
	
	
	
	
	

	Years 2-6 (Year 1 Spring and Summer terms)
	
	
	
	
	
	

	1
	Big Idea Board - with work all relating to current Big Idea; white backing paper, with ‘road’ and Key Values represented
	
	
	
	
	
	

	2
	Big Idea Excellence Board – high quality pupils written work relating to a Big Idea 
	
	
	
	
	
	

	3
	Speaking and Listening Focus Board (S&L)
	
	
	
	
	
	

	4
	‘This lessons speaking frame is…’ displayed (S&L)
	
	
	
	
	
	

	5
	VCOP Board – interactive, age/ability appropriate, related to current learning (Writing)
	
	
	
	
	
	

	6
	Examples of pupils hand written work (Writing)
	
	
	
	
	
	

	7
	Book Corner; engaging and age appropriate (Reading)
	
	
	
	
	
	

	8
	Sound Buddies (Years 1-3) relating to current learning at child eye level - previous sounds also displayed (Reading) 
	
	
	
	
	
	

	9
	Handwriting scheme displayed and modelled (Handwriting)
	
	
	
	
	
	

	10
	Four Operations Maths Display including key vocabulary; age/ability related (Maths)
	
	
	
	
	
	

	11
	100 Square and age related number lines (Maths)
	
	
	
	
	
	

	12
	ICT represented in classroom display (ICT)
	
	
	
	
	
	

	13
	Collective Worship theme displayed and any evidence of reflections e.g. ‘used’ candle, objects, pictures (RE)
	
	
	
	
	
	

	14
	SEAL display – to reflect current theme (SEAL)
	
	
	
	
	
	

	15
	Key Vocabulary Board – to represent current vocabulary
	
	
	
	
	
	

	General
	
	
	
	
	
	

	1
	All displays must have double borders; all work on displays needs to be mounted (double mounted for ‘long-term’ work)
	
	
	
	
	
	

	2
	All pupils’ work annotated with the pupils’ name and class
	
	
	
	
	
	

	3
	Pupils’ trays and other resources labelled using ICT
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